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Rationale

At Portsdown Primary School and Early Years, we aim to create a safe and happy environment where good behaviour
enables all stakeholders to feel secure and where children are ready to engage in learning. We expect everyone in our
school to maintain the highest standards of personal conduct, to accept responsibility for their behaviour and
encourage others to do the same. We recognise that each child is an individual with differing needs. Only through a
consistent approach to supporting their behaviour will we be able to achieve an environment in which children can
learn and develop as caring and responsible citizens.

Aims
Through this policy, we aim to:

e ensure a consistent and calm approach to and use of language for managing behaviour which is applied
equally to all children

e ensure that all learners are treated fairly, shown respect and that good relationships are
promoted in a positive culture that promotes excellent behaviour, ensuring that all children have the
opportunity to learn in a calm, safe and supportive environment

e ensure that agreed boundaries of acceptable behaviour are clearly understood by all
children, staff and parents
ensure that all adults take responsibility for behaviour and follow-up any issues personally
promote the use of restorative approaches in place of punishments, outlining the expectations and
consequences of behaviour

e promote children’s self-esteem by providing an effective system of rewards and praising

effort in both work and behaviour

build a community which values kindness, care and empathy for others

encourage a positive, calm and purposeful atmosphere where children can learn

explicitly teach children what positive behaviour looks like

define what we consider to be unacceptable behaviour, including bullying and discrimination

Legislation and statutory requirements
This policy is based on legislation and advice from the Department for Education (DfE) on:

e Behaviour in schools: advice for headteachers and school staff 2024

e Searching, screening and confiscation: advice for schools 2022
e The Equality Act 2010

e Keeping Children Safe in Education

e Suspension and permanent exclusion from maintained schools, academies and pupil referral units in England,
including pupil movement

e Restrictive interventions, including use of reasonable force in schools
e Supporting pupils with medical conditions at school

e Special Educational Needs and Disability (SEND) Code of Practice

e Sharing nudes and semi-nudes: advice for education settings working with children and young people

In addition, this policy is based on:


https://www.gov.uk/government/publications/behaviour-in-schools--2
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/school-exclusion
https://www.gov.uk/government/publications/school-exclusion
https://assets.publishing.service.gov.uk/media/6943dad6501cdd438f4cf5aa/Restrictive_interventions_including_use_of_reasonable_force_in_schools.pdf
https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/sharing-nudes-and-semi-nudes-advice-for-education-settings-working-with-children-and-young-people

e Section 175 of the Education Act 2002, which outlines a school’s duty to safeguard and promote the welfare
of its pupils

e Sections 88-94 of the Education and Inspections Act 2006, which require schools to regulate pupils’ behaviour
and publish a behaviour policy and written statement of behaviour principles, and give schools the authority to
confiscate pupils’ property

e DfE guidance explaining that maintained schools should publish their behaviour policy online

e Education Endowment Foundation (EEF) Improving Behaviour In Schools guidance report.

Data protection

This policy complies with data protection legislation, which collectively encompasses:

e The Data Protection Act 2018

e The UK General Data Protection Regulation (UK GDPR)

e The Data (Use and Access) Act 2025
Volunteers and regulated activity
This policy takes into account the Crime and Policing Act 2026, which requires that any volunteer who frequently
teaches, trains, instructs, or supervises children is in regulated activity and must have an enhanced DBS check with
children's barred list information.

Definitions

See Appendix 5 for examples of misbehaviour and whether it is considered to be serious misbehaviour and bullying
and its definition

Links with other policies
This policy links with several school policies, including:

- Anti-Bullying Policy— for comprehensive guidance on preventing, identifying, and addressing all forms of bullying
(recognised as child-on-child abuse)

- Use of Restrictive Interventions Policy— for detailed procedures on the use of reasonable force and seclusion,
including prohibited techniques, recording requirements, and safeguards

- Child Protection and Safeguarding Policy— for safeguarding procedures when behaviour may indicate a child is at
risk

- Suspension and Permanent Exclusion Policy— for procedures on suspension and exclusion

- Pupil Mental Health and Wellbeing Policy for guidance on supporting pupils' mental health

- SEND & Inclusion Policy— for reasonable adjustments for pupils with SEND

- Online Safety Policy

- Mobile Phone Policy

In line with Keeping Children Safe in Education 2026, Portsdown Primary School operates as a mobile phone-free
environment.

Pupils are not permitted to use mobile phones or similar devices during the school day. If a pupil brings a mobile
phone to school, it must be handed in to the school office at the start of the day and collected at the end of the school
day.

For full details, see the school's Mobile Phone Policy.

Roles and Responsibilities

The governing body

The governing board is responsible for:
e Reviewing and approving the written statement of behaviour principles (appendix 1)
Reviewing this behaviour policy in conjunction with the headteacher
Monitoring the policy’s effectiveness
Holding the headteacher to account for its implementation
Receiving termly reports on all uses of restrictive interventions, including details of any use of seclusion
Receiving anonymised termly reports on all uses of restrictive interventions


http://www.legislation.gov.uk/ukpga/2002/32/section/175
http://www.legislation.gov.uk/ukpga/2006/40/section/88
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#behaviour-policy

e Monitoring data to ensure compliance with the Equality Act 2010 and that no groups are disproportionately
affected
e Holding the headteacher to account for minimising the use of restrictive interventions

The headteacher

The headteacher is responsible for:

Reviewing this policy in conjunction with the governing board

Giving due consideration to the school’'s statement of behaviour principles (appendix 1)

Approving this policy

Ensuring that the school environment encourages positive behaviour

Ensuring that staff deal effectively with poor behaviour

Monitoring that the policy is implemented by staff consistently with all groups of children

Ensuring that all staff understand the behavioural expectations and the importance of maintaining them

Providing new staff with a clear induction into the school’s behavioural culture to ensure they understand its

rules and routines, and how best to support all pupils to participate fully

e Offering appropriate training in behaviour management, and the impact of special educational needs and
disabilities (SEND) and mental health needs on behaviour, to any staff who require it, so they can fulfil their
duties set out in this policy

e Ensuring this policy works alongside the safeguarding policy to offer pupils both sanctions and support when
necessary

e Ensuring that the data from the behaviour log is reviewed regularly, to make sure that no groups of pupils are
being disproportionately impacted by this policy

e Ensuring all uses of restrictive interventions are recorded and reported in line with statutory guidance

e Providing termly reports to governors on the use of restrictive interventions, including details of any use of
seclusion

e Ensuring staff receive appropriate training on restrictive interventions

e Reviewing incidents involving restrictive interventions and taking action to prevent recurrence

Staff

Staff are responsible for:

Creating a calm and safe environment for pupils

Establishing and maintaining clear boundaries of acceptable pupil behaviour

Implementing the behaviour policy consistently

Communicating the school’s expectations, routines, values and standards through teaching behaviour and in
every interaction with pupils

Modelling expected behaviour and positive relationships

e Providing a personalised approach to the specific behavioural needs of particular pupils

Considering the impact of their own behaviour on the school culture and how they can uphold school rules
and expectations

Recording behaviour incidents promptly

Challenging pupils to meet the school’s expectations

Understanding their legal power to use restrictive interventions when necessary

Using restrictive interventions only as a last resort

Recording and reporting all uses of restrictive interventions

Informing parents on the same day when restrictive interventions have been used

Never using prohibited techniques

Making reasonable adjustments for pupils with SEND

While the Headteacher is ultimately responsible for behaviour in the school, the specific individual to provide guidance
and oversight is the SENDCo. The senior leadership team (SLT) will support staff in responding to behaviour
incidents.



Parents

Parents and carers, where possible, should:

e Get to know the school’s relationships and behaviour regulation policy and reinforce it at home where appropriate

e Support their child in adhering to the school’s relationships and behaviour regulation policy

e Inform the school of any changes in circumstances that may affect their child’s behaviour

e Discuss any behavioural concerns with the class teacher promptly

e Take part in any pastoral work following misbehaviour (for example, attending reviews of specific behaviour
interventions)

e Raise any concerns about the management of behaviour with the school directly, while continuing to work in
partnership with the school

e Take part in the life of the school and its culture

The school will endeavour to build a positive relationship with parents and carers by keeping them informed about
developments in their child's behaviour and the school’s policy, and working in collaboration with them to tackle
behavioural issues.

Pupils

Pupils will be made aware of the following during their induction into the behaviour culture:

The expected standard of behaviour they should be displaying at school

That they have a duty to follow the Relationships and Behaviour Regulation policy

The school’s key rules and routines

The rewards they can earn for meeting the behaviour standards, and the consequences they will face if they don’t
meet the standards

e The welfare support that is available to them to help them meet the behaviour standards

Pupils will be supported to meet the behaviour standards and will be provided with repeated induction sessions
wherever appropriate.

Pupils will be supported to develop an understanding of the school’s relationships and behaviour regulation policy and
wider culture.

Pupils will be asked to give feedback on their experience of the behaviour culture to support the evaluation,
improvement and implementation of the behaviour policy.

Extra support and induction will be provided for pupils who are mid-phase arrivals.

School behaviour curriculum

The school is committed to creating a culture that promotes excellent behaviour.

School Values

At our school, we believe in the importance of relationships, ensuring children feel valued, safe and secure, providing
a sense of connection with a member of staff and a belonging to the whole school community.

Our school values underpin not only our ethos and philosophy but also our day-to-day practice.
. Be Safe

. Be Respectful
. Be Kind

. Be Inclusive

. Be Your Best

We endeavour to make sure that at our school these values run through all the school policies and practice.



School Ethos

It is a core aim of our school that every member of the school community feels valued and respected, and that each
person is treated fairly and well. We are a caring community, whose values are built on mutual trust and respect for
all. This Relationships and Behaviour Regulation policy is therefore designed to support the way in which all members
of the school can live and work together in a supportive way. It aims to promote an environment where everyone feels
happy, safe, secure, and able to learn.

We value each individual child and work with families, the community and beyond to offer diverse experiences and
support for pupils and families in a caring and safe environment. We develop children to be confident, life-long
learners and compassionate, respectful members of their community and the world.

We always prioritise the safety of our pupils and staff. Everything we do in school is underpinned by our safeguarding
procedures.

Strong relationships between staff and pupils are vital. Our staff are fair and consistent with pupils (considering
individual needs) enabling pupils to feel safe. Equally, our staff are approachable and there to help and we help our
children to understand this. It is also recognised that for some children and young people, variance on these
processes will be made in order to meet any specific social, emotional, learning or other needs, which require a
personalised approach. Being fair is not about everyone getting the same; it is about everyone getting what they
need.

Visible Consistencies

These are the visible behaviours exhibited by staff that are consistent, and can be expected by children. Through
these consistencies, adults will build respectful relationships with pupils.

Staff will be calm, kind and fair in their treatment of children, parents and colleagues.

Adults in school will avoid shouting at children or becoming emotionally charged.

Staff will pay first attention to best conduct and will endeavour to catch children ‘doing the right thing’ in order

to praise and recognise desired behaviours. This encourages children to be role models and makes

expectations on behaviour clear for all.

Staff will give take up time to allow children time to process an instruction or question.

Staff will model the behaviour they want to see. They will model self-control through their calm approach.

Staff will not walk on by; if any poor choices are seen staff will intervene.

Staff will not respond how they perceive; staff will not judge or inflict their own values on a situation.

Staff will make it personal; and not take it personally. We understand that by building positive relationships we

will develop positive behaviour choices.

Staff will keep classrooms tidy and organised.

e Staff will support children moving around the school e.g. from intervention groups back to the classroom and
when collecting their things at the end of the day.

e Staff in all year groups will meet children from the playground, field or quad at the end of break and lunchtime
to support children coming in. This will allow the staff to discretely discuss any behaviour concerns from the
break or lunch time with the staff from the classroom.

e Lunchtime supervisors will walk children in key stage 2 back to their classes at the end of lunch.

A member of staff will walk the second class to PE and collect the first class, supporting the children at
transition points.

Relentless Routines

These routines, consistently seen and heard around school, will ensure all children are clear about the behaviour
expectations of all adults.

Meet and Greet - all children will be greeted daily by their teacher and/or teaching assistant. This enables everyone to
start the day positively and with a smile. Members of the Leadership Team and/or support staff will also meet and
greet children and parents at the gate or in other areas of the school.

Visual timetables in class and for the individual (where required)



Walking around school and lining up — all children will walk around school with their heads up, facing forward and
in a calm manner (Fantastic Walking see Appendix 6)

Entering school (Start of day, after break and lunch) — when children are leaving the playground and returning to
class following break or lunchtime, the whistle will be blown to give a 1-minute warning ad for children to stand still and
regulate. It will then be blown again and children will be expected to line up (Fantastic Entry see Appendix 6 )

Getting children’s attention — When adults in school require the full attention of a class or group of children, they will
use a visual and audible signal e.g. clapping. This ensures a quiet and calm classroom where the teacher can address
children at the same time.

Lining up — all classes will line up alphabetically (individual children may be moved if necessary).

At Portsdown Primary School and Early Years we support children’s welfare through our Behaviour curriculum. This
curriculum complements the Relentless Routines.

Portsdown Behaviour Curriculum — Fantastic Walking and Fantastic Entry These can be found in Appendix 6 and are
used to support the children’s entry

What do we do to teach and promote positive management of
behaviour?

Our school culture focuses on supporting all children to be able to successfully access education. It is only through
understanding and being able to regulate their own behaviour that the children will be able to do this. We aim to equip
all children with the vocabulary and skills to identify their emotions and to self-regulate as needed. We use The Zones
of Regulation®, alongside other SEMH interventions and the work of our Pastoral Team to support this.

We recognise the importance of building positive relationships with all members of the Portsdown Community, and in
restoring these using a restorative approach at all levels from minor conflict to high-level incidents with both children
and adults. Where this is unsuccessful, we can access mediation support and advice external to the school.

We teach our children to recognise that we are all different and, therefore, some children will need personalised support
and provision.

The role of oracy

Portsdown Oracy Project (POP) is based upon best practice from Oracy 21. It develops pupils’ speaking and listening
skills through physical, linguistic, cognitive, and social-emotional strands. By explicitly teaching how to speak with clarity,
listen actively, and respond thoughtfully, it equips pupils to communicate confidently in a range of contexts. This not
only enhances learning across the curriculum but also fosters mutual respect and understanding. Strong oracy skills
reduce misunderstandings, encourage positive peer interactions, and promote empathy, which in turn support good
behaviour. When pupils can express themselves appropriately and listen to others, conflicts are less likely to escalate
and classroom dialogue becomes more productive. Oracy thus underpins both academic success and a respectful,
collaborative school culture at Portsdown Primary School and Early Years.

Safeguarding

The school recognises that changes in behaviour may be an indicator that a pupil is in need of help or protection.

We will consider whether a pupil’s misbehaviour may be linked to them suffering, or being likely to suffer, significant
harm.

Where this may be the case, we will follow our child protection and safeguarding policy, and consider whether pastoral
support, an early help intervention or a referral to children’s social care is appropriate.

Please refer to our child protection and safeguarding policy for more information.

Bullying as a safeguarding concern:

Bullying is recognised as a form of child-on-child abuse. Where bullying is identified or suspected, staff will follow the
procedures in the Anti-Bullying Policy, consider whether the bullying constitutes a child protection concern, inform the
Designated Safeguarding Lead if there are safeguarding concerns, and the DSL will consider whether a referral to
children's social care or the police is appropriate.


https://portsdownprimary.co.uk/policies/

Positive Recognition and Responding to Good Behaviour

At all times, we encourage and reward positive behaviour, effort, perseverance and good learning behaviours. Teachers
use a range of rewards within their classroom. These are adjusted based on the age of the children and the preference
of the class teacher.

Positive reinforcements and rewards will be applied clearly and fairly to reinforce the routines, expectations and norms
of the school’s behaviour culture.

These may include, but are not limited to, the following:

Verbal praise

Non-verbal communication such as smiling.

Verbal praise to parents about their children

Smiley faces, Stickers or stamps

Certificates

Written comments in books

Sending good work to other staff members for reward or praise

Special responsibility jobs for pupils

Golden Time

House points

Individual agreed plans for year groups e.g. Year 2 reward time

Marbles Year R to 6

Individual agreed plans for year groups e.g. Year 2 reward time

Marbles Year R to 6 (Year 6 complete names in jar due to nature of children)
Attendance rewards for individuals who have consistently good attendance or improved attendance/punctuality.

On a weekly basis, in our celebration assembly, we celebrate children and their successes in the following way:

e A child in each year group is selected to receive a token for our book vending machine. The book they choose is
theirs and they get to take it home.

e An additional child is chosen by the headteacher and deputy headteacher to receive a token for the book vending
machine for demonstrating our school values.

e Each class teacher nominates a writer of the week who receives a certificate and pen or pencil.

e Each class teacher nominates a reader of the week who receives a certificate and a small prize.

e Each class teacher nominates a pupil of the week in relation to our core values, they receive a special leaf which is
displayed on our school tree in the West Hall and have a certificate to take home.

e Each week the class with the highest attendance will receive an attendance award (Year R — 2: Attendance Ted
and Year 3-6: Attendance Trophy) that can be displayed in their classroom to celebrate their collective
achievement.

House Points

At Portsdown our house teams are named after the local forts. They are:
e Purbrook -Green

e Southwick - Blue

e Widley - Red

e Nelson - Yellow

Each child is allocated a house on arrival in the school, ensuring that families are in the same house and that there is
an even distribution across each year group.

Children receive house points within classes for a number of things detailed below. These are displayed within the
classroom in a visual way. On a weekly basis, these are collected, counted and then collated and the winning house for
the week announced in the celebration assembly.

House points are awarded either individually or as a collective house team for:

e Demonstrating the school values to be kind, be respectful, be inclusive, be safe and be your best.
e For exceptional work
e For going above and beyond Portsdown’s expectations
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Each half term the winning house overall, is given a reward to have a non-school uniform on the last day of the half
term.

The children in nursery and in Years R to 2 will mainly focus on the colours of their teams, with the names primarily
used from Year 3.

Each house team will have 2 captains who will promote the school’s values and be role models to the children in the
school. The children wishing to be considered to be house captains will apply in writing for the role and will be selected
ready for the start of Year 6.

There will be events linked to the house teams through the year, including the sports day, where the children will work
together in their house teams.

Language around Behaviour

At Portsdown Primary School and Early Years, we understand that a common and consistent use of language around
behaviour is essential in creating clear boundaries to learn how to behave. Phrases such as ‘kicked off’ or ‘screaming
fit' are unhelpful in these instances and we should remain professional and calm at all times.

Conversations should follow those in the script below and behaviours should be discussed as the behaviours they are,
and not be personal to the child.

The adult who has witnessed the behaviour should conduct conversations around behaviour, in the first instance.

The member of staff that has witnessed the incident where appropriate logs incidents on our Child Protection Online
Management System (CPOMS). The SLT must be alerted to behaviour incidents reported on CPOMs.

Stepped Boundaries & Consequences

When a pupil’s behaviour falls below the standard that can reasonably be expected of them, staff will respond in order
to restore a calm and safe learning environment, and to prevent recurrence of misbehaviour.

Staff will endeavour to create a predictable environment by always challenging behaviour that falls short of the
standards, and by responding in a consistent, fair and proportionate manner, so pupils know with certainty that
misbehaviour will always be addressed.

De-escalation techniques, including the use of pre-arranged scripts and phrases, can be used to help prevent further
behaviour issues arising.

All pupils will be treated equitably under the policy, with any factors that contributed to the behavioural incident
identified and taken into account.

When giving behaviour sanctions, staff will also consider what support could be offered to a pupil to help them to meet
behaviour standards in the future.

Whilst the stages may be used as incremental steps in supporting better behaviour choices, some behaviours might
require a higher stage as an immediate response (these are set out under each stage heading).
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Stage Response
Normal practice e Use praise and rewards to acknowledge positive behaviour.
Reinforce positive behaviour and e Provide private, low-key reminders of expectations when needed.
expectations through praise, e Ensure reasonable adjustments for children with SEND.
rewards, and clear communication. e Offer Zones of Regulation tools and emotion coaching as required.
gteadgitraeit(ilt_)?lwer impact) Praise positive behaviours.
e Misbehaviour e.g Give a private, low-key reminder of expectations.
being out of seat, calling Encourage use of self-regulation tools (time-limited and directed if
out, interrupting, making needed).
distracting noises, not
listening.
Stage 2 (Lower impact) e Clearly explain which expectation was not followed.
Reminder e Encourage self-regulation strategies tools (time-limited and directed if
e Repeated Stage 1 needed).
behaviours. e Provide adult support for regulation or problem-solving.
e Not following direct e Acknowledge and reinforce correct choices.
instructions. e Have a restorative conversation at the next appropriate break.
Stage 3 (Continued lower impact) e Provide Reset Time directly outside of the classroom on a quiet table.
e Repeated Stage 1 e Ensure the child is regulated before returning to learning.
behaviours. e Assign work to complete during this Reset Time.
e Not following direct e |f Reset Time includes break, allow at least 5 minutes of supervised
instructions. outdoor movement.
e Conduct a restorative conversation before the end of the day.
Stage 4 (Higher impact) e Provide Reset Time in a Partner Class
Stop & Think (Reset) e Ensure the child is regulated before returning to learning.
Recorded in yellow books e Assign work to complete during Reset Time.
e Continued disruption e If Reset Time includes break, allow at least 5 minutes of supervised

despite previous
interventions.

outdoor movement.

Conduct a restorative conversation before the end of the day.
Inform parents/carers by telephone or face to face at the end of the
day

Record in yellow book

Stage 5 (Higher impact)
Stop, think, Redirect
Recorded on CPOMS
e Persistent disruption after
Reset Time or inability to
return within an appropriate
timeframe.

Extended Reset Time as needed, using Room 18 or 19 with a member
of the Welfare Team. Where the welfare team are not available, then a
member of the SLT may supervise. Where there is no capacity from
SLT, a member of the year group team must stay with the child.
Supervise any loss of break in Room 18 or 19 (work completion and
restorative conversation required). Provide a supervised 5-minute
movement break afterward if break/part of lunch has been impacted by
the Stage 5 response.

Request welfare team support for reintegration into class where
appropriate.

Inform parents/carers at the end of the day (in person or by phone)
Assess the need for an Individual Behaviour Plan (IBP) or report card.
Record on CPOMS.

Stage 6 (Higher impact)
Repair & Reflect
Recorded on CPOMS
e Serious misbehaviour
(e.g., swearing at adults,
leaving an area unsafely,
highly disruptive

Ensure the child is regulated before proceeding.

Conduct a restorative conversation (welfare team or SLT support if
needed).

Implement relevant repair actions (e.g., completing work, apologising,
fixing damage, spending positive time with affected individuals).
Consider additional consequences in discussion with the welfare
team/SLT as appropriate:
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behaviour, throwing
objects, refusal to
engage).

o SLT Reflection Time at lunchtime
o Time Out for the next session (with a member of the Welfare
Team)
o 30 Minutes Plus (see definition in Guide to terminology) -
requires SLT authorisation unless part of child's IBP
o After-school detention for children in Years 5 and 6 only unless
this has been agreed with the parents as part of their individual
behaviour plan”
Provide a supervised 5-minute movement break if a break was missed.
Inform parents/carers and, if repeated, schedule a meeting with them
and a member of SLT.
Assess the need for an Individual Behaviour Plan (IBP) or report card.
Record on CPOMs

Stage 7 (Higher impact)
Consequence & Repair (Time
Out)

Recorded on CPOMS

e Persistent serious
misbehaviour (e.g.,
offensive language,
deliberate physical harm,
property destruction,
discriminatory incidents)

Ensure the child is regulated before proceeding.

Time out with the welfare team or SLT as appropriate.
Assign regulation time and ensure work completion.
Consider appropriate consequences:

o Time Out with SLT (recorded as 30 + minutes on CPOMSs: this
is likely to be in Room 18 or 19 or one of the leadership
offices).

o Alternative or fixed-term exclusion.

Conduct a restorative conversation before the end of the day (staff
support as needed e.g. from welfare team).

Provide a supervised 5-minute movement break if a break was missed.
Inform parents/carers and discuss the incident with SLT.

Implement or review an Individual Behaviour Plan (unless a one-off
incident).

Review provision and support to ensure needs are being met.

Record on CPOMS.

Footnote:

e Reset Time (Stages 3-4): Short period, typically in partner class or outside classroom
e 30 Minutes Plus (Stages 5-6): Extended reset time requiring SLT authorisation
e Neither of these is seclusion unless the child is prevented from leaving
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Lunchtimes

NB: For breaktimes, and because teachers are on duty, the previous stages will be used. At lunchtime,
however, the following stages and responses will be used:

Stage Response

Normal practice e Use praise and rewards to acknowledge positive behaviour.
Reinforce positive behaviour and e Provide private, low-key reminders of expectations when needed.
expectations through praise, e Ensure reasonable adjustments for children with SEND.

rewards, and clear communication. e Offer Zones of Regulation tools and emotion coaching as required.

Stage A (Lower impact)
Redirection and reminder
e Misbehaviour e.g.
, hot listening, over-zealous

play

Praise positive behaviours.
Give a private, low-key reminder of expectations.
Provide adult support for regulation or problem-solving.

Stage B (Lower impact)
Stop & Think (Reset)
Recorded in lunchtime
supervisor books
e Continued disruption
despite previous
interventions.

Provide Reset Time with the child standing next to the Quad fence or
sitting out of the activities on a bench. This to be for no more than 3
minutes.

Ensure the child is regulated before returning to playtime.

Give a private, low-key reminder of expectations before they return to
playing.

Provide adult support for regulation or problem-solving.

Stage C (Higher impact)

Stop, think, Redirect

Recorded in lunchtime

supervisor books

e Persistent disruption after

Reset Time or inability to
return within an appropriate
timeframe.

Extended Reset Time for a period of 5 minutes.

Ensure the child is regulated before proceeding.

Conduct a restorative conversation (welfare team or SLT support if
needed).

Implement relevant repair actions (e.g., apologising, fixing damage,
spending positive time with affected individuals).

Stage D (Higher impact)

Repair & Reflect

Recorded on CPOMS

e Serious misbehaviour

(e.g., swearing at adults,
leaving an area unsafely,
highly disruptive
behaviour, throwing
objects, refusal to
engage) or repeated
misbehaviour where
Reset Time has not been
effective (as seen by the
number of incidents
logged in the lunchtime
supervisor books).

Ensure the child is regulated before proceeding.

Conduct a restorative conversation (welfare team or SLT support if
needed).

Implement relevant repair actions (e.g., apologising, fixing damage,
spending positive time with affected individuals).

Consider additional consequence of an SLT reflection at lunchtime.
This can only be sanctioned by a member of the SLT and if the SLT
member of staff informs the parents/carers of the reflection.

Provide a supervised 5-minute movement break if a break was missed.
Inform parents/carers and, if repeated, schedule a meeting with them
and a member of SLT.

Assess the need for an Individual Behaviour Plan (IBP) or report card
specifically for playtimes.

Record on CPOMs

NB: Where Stage D has been reached a number of times, alternatives may be
sought for lunchtime. For example, the child may be supervised in a separate
playground to the majority of their peers; they may be moved to a different
playtime e.g. a child in Year 2 moving to Year 3

and 4 playtime; or a shortened playtime. Such decisions will be made in
discussion with parents/carers.

Guide to terminology used in the stages:

Individual Behaviour Plan (IBP)

An Individual Behaviour Plan (IBP) is a detailed, personalised plan that outlines strategies to help a student manage
their behaviour and improve their learning and social-emotional development. They are designed for children who
consistently exhibit challenging or concerning behaviours and they are created in collaboration with parents/carers,
teachers and other relevant support staff, including the welfare team. An example of an IBP action would be that the
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child uses the adventure playground for reset time or that they do not attend a partner class and instead use Room
18. These IBPs are reviewed regularly and updated at least annually.

Partner Class
Agreed class that the children will go to for Reset Time.
Reflection

A Reflection is completed with a member of the SLT. Usually, they will be the next school day. They occur during
lunchtime. The child will be provided with the opportunity to reflect on their behaviour and what they can do in order to
improve their behaviour in the future.

Reset Time

Reset Time is used to help ensure that the child’s behaviour matches that expected at Portsdown Primary School. It
will give the child the opportunity to ‘reset’ their behaviour away from the class. They are either outside the classroom
(at a table) at Stage 3 to being in partner class or with a member of the welfare team/SLT for Stage 4 and above. At
lunchtime, a child will be on Reset Time by standing around the outside of the playground or sitting on a bench.

Report Cards

A report card is an intervention used for a short period of time (1 to 2 weeks). It should be used where a child is
reaching Stages 3 and beyond on a regular basis. If, after a report card, behaviour continues, then an Individual
Behaviour Plan will be considered.

Time Out (Inclusion)

Time out is a period of time where the child is with a member of the SLT and/or the Welfare Team as appropriate.
They will complete the work that they would have completed in class but will be with a member of staff away from their
class. Stage 7 will require the permission of the headteacher as this is for a prolonged period of time whereas the
Stage 6 Time Out will be for a short period of time

30 Minutes Plus

30 Minutes Plus is an extended reset time intervention where a child works in Room 18/19 or partner class for an
extended period (30+ minutes) with educational supervision.

When it is used:

e When shorter reset time (Stages 3-4) has not been effective
e When a child needs a longer period to regulate and reset their behaviour
e Asoutlined in Stage 5 or Stage 6 of the stepped boundaries

Important distinction from seclusion:
e 30 Minutes Plus is removal from the classroom for educational purposes with continued supervision
e The child is NOT prevented from leaving - they can ask to use the toilet, can be released if needed
e This is NOT seclusion (which can only be used in emergency situations with strict safeguards)
e |[f at any point a child is prevented from leaving the space, this becomes seclusion and must be treated as
such

Key features:

The child continues to receive education during this time

Educational supervision is provided by a member of the Welfare Team or SLT
The child is NOT prevented from leaving (this is the key distinction from seclusion)
The child completes work that they would have completed in class

The duration is typically 30+ minutes but is kept to the minimum necessary

Authorisation:
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e Requires SLT authorisation UNLESS it is part of the child's Individual Behaviour Plan (IBP), in which case it
has been pre-agreed with a member of the SLT (usually the SENCO)

Recording and parent communication:

e Must be recorded on CPOMS with the specific "30+ Minutes Reset" category
e Parents must be informed on the same day (by phone or in person where possible, or in writing if contact
cannot be made)

Distinction from seclusion:

e This is removal from the classroom for educational purposes with continued supervision

e The child is NOT locked in or prevented from leaving

e This is NOT seclusion (which can only be used in emergency situations with strict safeguards - see Restrictive
Interventions section)

Removal from classrooms

In response to serious or persistent breaches of this policy, the school may remove the pupil from the  classroom for
a limited time (see Stages 4 to 7 above).

Pupils who have been removed will continue to receive education under the supervision of a member of staff. This
education will be meaningful, but it may differ from the mainstream curriculum.

Removal is a serious sanction and will only be used in response to serious misbehaviour or repetitive behaviour where
other sanctions and interventions have not resulted in positive behaviour. Staff will only remove pupils from the
classroom once other behavioural strategies have been attempted, unless the behaviour is so extreme as to warrant
immediate removal.

Removal can be used to:
e Restore order if the pupil is being unreasonably disruptive
e Maintain the safety of all pupils
e Allow the disruptive pupil to continue their learning in a managed environment
e Allow the disruptive pupil to regain calm in a safe space

Pupils will not be removed from classrooms for prolonged periods of time without the explicit agreement of the
headteacher (stage7)

Pupils should be reintegrated into the classroom as soon as it is appropriate and safe to do so. The school will
consider what support is needed to help a pupil successfully reintegrate into the classroom and meet the expected
standards of behaviour.

Parents/carers will be informed on the same day that their child is removed from the classroom.

The school will consider an alternative approach to behaviour management for pupils who are frequently removed
from class, such as:

e Meetings with welfare team.

e Use of teaching assistants.

e Short-term behaviour report cards
e Long-term behaviour plans.

e Pupil support units.

e Multi-agency assessment.

Staff will record all incidents of removal from the classroom on CPOMS, along with details of the incident that led to
the removal.

Key distinction: Removal is NOT seclusion
e During removal, the pupil continues to receive education under staff supervision
e The pupil is NOT prevented from leaving if they need the toilet or if there's another valid reason
e If a pupil is prevented from leaving a space against their will, this becomes seclusion and can only be used in
immediate emergencies (see section on restrictive interventions)
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‘What the law allows

Teachers can sanction pupils whose conduct falls below the standard which could reasonably be expected of them. This means
that if a pupil misbehaves, breaks a rule or fails to follow a reasonable instruction, the teacher can apply a sanction on that pupil.

Staff can issue sanctions any time pupils are in school or elsewhere under the charge of a member of staff, including on school
visits. This also applies in certain circumstances when a pupil’s misbehaviour occurs outside of school.

A sanction will be lawful if it satisfies the following three conditions:

The decision to sanction a pupil is made by a paid member of school staff (but not one who the headteacher has decided should
not do so) or an unpaid member of staff authorised by the headteacher;

b) The decision to sanction the pupil and the sanction itself are made on the school premises or while the pupil is under the
lawful charge of the member of staff;

and c) It does not breach any other legislation (for example in respect of equality, special educational needs and human rights)
and it is reasonable in all the circumstances.

In considering whether a sanction is reasonable in all circumstances, one would consider whether it is proportionate in
the circumstances of the case and consider any special circumstances relevant to its imposition including the pupil’s
age, any special educational needs or disability they may have, and any religious requirements affecting them.’
(Behaviour in schools: advice for headteachers and school staff 2024

‘Conduct outside the school premises, including online conduct, that schools might sanction pupils for include
misbehaviour:

» when taking part in any school-organised or school-related activity;

» when travelling to or from school;

» when wearing school uniform;

» when in some other way identifiable as a pupil at the school;

« that could have repercussions for the orderly running of the school; « that poses a threat to another pupil; or
« that could adversely affect the reputation of the school.

The decision to sanction a pupil will be lawful if it is made on the school premises or elsewhere at a time when the
pupil is under the control or charge of a member of staff of the school.’

Supporting pupils following a sanction

Following a sanction, the school will consider strategies to help the pupil to understand how to improve their behaviour
and meet the expectations of the school. Restorative conversations are a key part of this approach.

Supporting Children in Crisis

We may at times have children that exhibit crisis behaviours and we recognise why these behaviours may occur. In
this situation our priority is to always ensure that the child is safe and others around them are safe. It is important that
we reduce the verbal interactions when a child is in crisis; a child will not be in the right place to have a conversation
or be able to explain what has happened at this time. We will not have any negative conversations or relay the
incident to other adults in front of the child. It is also important that we respond to the child’s need at the point of crisis
and if the child requires a change of adult then we will ask for help by saying | need to step out. This may also be the
case if an adult is finding the situation tricky. A member of staff witnessing a child in crisis should ask ‘Are you OK?’
and direct the question to the adult. They will then need to respond with either “Yes, I'm fine’ or ‘| need to step out.’

If another adult feels that the situation is in need of a change of face they need to say I'll step in. A child in crisis may
require support from the Welfare team and may need time away from class in the quiet room. Further interventions
may then be required, which will be planned with support from the SENCO, Welfare Team or other significant
available adult.
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Extreme Behaviours

Some children exhibit particular behaviours based on early childhood experiences and family circumstances. As a
school, we recognise that their behaviour is their way of communicating their emotions; some of these children will
already have been identified as having a social, emotional, mental health need. We also understand that for many
children they need to feel a level of safety before they exhibit extreme behaviours. Where possible, we use our most
skilful staff to build relationships with each individual child. These children may have bespoke de-escalation plans that
detail additional support, strategies and expectations. It is the responsibility of all adults working with the child to make
themselves aware of the content of the plan to ensure consistency.

Unacceptable Behaviours

Occasionally, some children may behave in an extreme way, which is out of character for them. Unacceptable
behaviours may be expedited through our system of Stepped Boundaries in order to be dealt with more quickly. If this
occurs a focussed meeting involving SLT and the staff members will be arranged to discuss what happened.

However, it is important to maintain that all adults can deal with these types of behaviour. Unacceptable behaviours
are listed in Appendix 5

Suspension and permanent exclusion

The school can use suspension and permanent exclusion in response to serious incidents or in response to persistent
poor behaviour which has not improved following in-school sanctions and interventions.

The decision to suspend or exclude will be made by the headteacher and only as a last resort.

**Eor full details on:**

- When suspension or exclusion may be used
- The process for suspension and exclusion

- Pupils' rights and parents' rights

- Reintegration following suspension

- Governance and oversight

**See the school's Suspension and Permanent Exclusion Policy

The use of restrictive interventions, including reasonable force

All members of staff have the legal power to use reasonable force when necessary to prevent a pupil from causing
disorder, hurting themselves or others, damaging property, or committing an offence.
Restrictive interventions must:

e Always be used as a last resort
Be applied using the minimum amount of force necessary
Be used for the minimum amount of time possible
Be used in a way that maintains the safety and dignity of all concerned
Never be used as a form of punishment

e Be proportionate to the risk or harm being prevented
Seclusion (forcing a pupil to spend time alone against their will, where they are prevented from leaving) must not be
used as a punishment or routine behaviour management strategy. It may only be used in immediate emergency
situations where there is an imminent risk of serious harm to the pupil or others, all other de-escalation strategies have
been attempted or are not feasible, and it is necessary and proportionate to prevent that harm. Relationships and
Behaviour Regulation P...
If seclusion is used in an emergency, the pupil must be continuously observed and supervised, the door must not be
locked, the pupil must have access to toilet facilities, the duration must be kept to an absolute minimum, senior
leadership must be informed immediately, and the pupil must be released as soon as it is safe to do so. Relationships
and Behaviour Regulation P...
For full details on:

e When and how restrictive interventions (including reasonable force and seclusion) may be used

e Prohibited techniques that must never be used (including prone restraint, supine restraint, and techniques that

restrict breathing)
e Recording and reporting requirements (including the mandatory requirement to record all uses and inform
parents on the same day)
e Safeguards when seclusion is used in an emergency
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Post-incident support for pupils and staff
Staff training requirements
Reasonable adjustments for pupils with SEND
e Monitoring and governance
See the school's Use of Restrictive Interventions Policy.
All staff must:
e Understand their legal powers and responsibilities
Use restrictive interventions only as a last resort
Record all uses of restrictive interventions on CPOMS within 24 hours
Complete a Restrictive Interventions Record Form (available from the front office)
Inform parents on the same day (or as soon as practicable)
Never use prohibited techniques
e Make reasonable adjustments for pupils with SEND
If seclusion is used in an emergency:

e Inform the Headteacher immediately and clearly flag on CPOMS as "SECLUSION"

e Complete full incident report on CPOMS including the specific circumstances and imminent risk that justified
its use, why other strategies were not feasible, the duration of the seclusion, how the pupil was monitored,
and how and when the situation was de-escalated

e Parents must be informed on the same day (unless this would put the child at risk of harm)

e Headteacher must arrange meeting with parents to discuss what happened

e Pupil's behaviour support plan must be reviewed immediately

Searching, screening and confiscation

Searching, screening and confiscation is conducted in line with the DfE’s latest guidance on searching, screening and
confiscation.

Confiscation

Any prohibited items (listed in section 3) found in a pupil’s possession as a result of a search will be confiscated.
These items will not be returned to the pupil.

We will also confiscate any item that is harmful or detrimental to school discipline. These items will be returned to
pupils after discussion with senior leaders and parents/carers, if appropriate.

Searching a pupil
Searches will only be carried out by a member of staff who has been authorised to do so by the headteacher, or by

the headteacher themselves.

Subject to the exception below, the authorised member of staff carrying out the search will be of the same sex as the
pupil, and there will be another member of staff present as a witness to the search.

An authorised member of staff of a different sex to the pupil can carry out a search without another member of staff as
a witness if:

e The authorised member of staff carrying out the search reasonably believes there is risk that serious harm will be
caused to a person if the search is not carried out as a matter of urgency; and

e In the time available, it is not reasonably practicable for the search to be carried out by a member of staff who is
the same sex as the pupil; or

e It is not reasonably practicable for the search to be carried out in the presence of another member of staff

When an authorised member of staff conducts a search without a witness, they should immediately report this to
another member of staff, and make sure a written record of the search is kept.

If the authorised member of staff considers a search to be necessary, but not required urgently, they will seek the
advice of the headteacher, designated safeguarding lead (or deputy) or pastoral member of staff who may have more
information about the pupil. During this time the pupil will be supervised and kept away from other pupils.

A search can be carried out if the authorised member of staff has reasonable grounds for suspecting that the pupil is
in possession of a prohibited item or any item identified in the school rules for which a search can be made, or if the
pupil has agreed.
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An appropriate location for the search will be found. Where possible, this will be away from other pupils. The search
will only take place on the school premises or where the member of staff has lawful control or charge of the pupil, for
example on a school trip.

Before carrying out a search the authorised member of staff will:
e Assess whether there is an urgent need for a search
e Assess whether not doing the search would put other pupils or staff at risk
e Consider whether the search would pose a safeguarding risk to the pupil
e Explain to the pupil why they are being searched
e Explain to the pupil what a search entails — e.g. “I will ask you to turn out your pockets and remove your scarf”’
e Explain how and where the search will be carried out
e Give the pupil the opportunity to ask questions
e Seek the pupil’s co-operation
If the pupil refuses to agree to a search, the member of staff can give an appropriate behaviour sanction.

If they still refuse to co-operate, the member of staff will contact the headteacher / designated safeguarding lead to try
to determine why the pupil is refusing to comply.

The authorised member of staff will then decide whether to use reasonable force to search the pupil. This decision will
be made on a case-by-case basis, taking into consideration whether conducting the search will prevent the pupil
harming themselves or others, damaging property or causing disorder.

The authorised member of staff can use reasonable force to search for any prohibited items identified in section 3, but
not to search for items that are only identified in the school rules.

The authorised member of staff may use a metal detector to assist with the search.
An authorised member of staff may search a pupil’s outer clothing, pockets, possessions, desk or locker.
‘Outer clothing’ includes:

e Any item of clothing that isn't worn wholly next to the skin or immediately over underwear (e.g. a jumper or jacket
being worn over a t-shirt)

e Hats, scarves, gloves, shoes or boots

Searching pupils’ possessions

Possessions means any items that the pupil has or appears to have control of, including in:
e Desks and drawers
e Lockers
e Bags

A pupil’s possessions can be searched for any item if the pupil agrees to the search. If the pupil does not agree to the
search, staff can still carry out a search for prohibited items (listed in section 3) and items identified in the school rules.

An authorised member of staff can search a pupil’s possessions when the pupil and another member of staff are
present.

If there is a serious risk of harm if the search is not conducted immediately, or it is not reasonably practicable to
summon another member of staff, the search can be carried out by a single authorised member of staff.

Informing the designated safeguarding lead (DSL)

The staff member who carried out the search should inform the DSL without delay:

e Of any incidents where the member of staff had reasonable grounds to suspect a pupil was in possession of a
prohibited item as listed in section 3

e If they believe that a search has revealed a safeguarding risk

All searches for prohibited items (listed in section 3), including incidents where no items were found, will be recorded
in the school’s safeguarding system.
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Informing parents/carers

Parents/carers will always be informed of any search for a prohibited item (listed in section 3). A member of staff will
tell the parents/carers as soon as is reasonably practicable:

e What happened
e \What was found, if anything
e \What has been confiscated, if anything

e \What action the school has taken, including any sanctions that have been applied to their child

Support after a search

Irrespective of whether any items are found as the result of any search, the school will consider whether the pupil may
be suffering or likely to suffer harm and whether any specific support is needed (due to the reasons for the search, the
search itself, or the outcome of the search).

If this is the case, staff will follow the school’s safeguarding policy and speak to the designated safeguarding lead
(DSL). The DSL will consider whether pastoral support, an early help intervention or a referral to children’s social care
is appropriate.

Strip searches

The authorised member of staff’'s power to search outlined above does not enable them to conduct a strip search
(removing more than the outer clothing) and strip searches on school premises shall only be carried out by police
officers in accordance with the Police and Criminal Evidence Act 1984 (PACE) Code C.

Before calling the police into school, staff will assess and balance the risk of a potential strip search on the pupil’s
mental and physical wellbeing and the risk of not recovering the suspected item.

Staff will consider whether introducing the potential for a strip search through police involvement is absolutely
necessary, and will always ensure that other appropriate, less invasive approaches have been exhausted first.

Once the police are on school premises, the decision on whether to conduct a strip search lies solely with them. The
school will advocate for the safety and wellbeing of the pupil(s) involved. Staff retain a duty of care to the pupil
involved and should advocate for pupil wellbeing at all times.

Communication and record-keeping

Where reasonably possible and unless there is an immediate risk of harm, before the strip search takes place, staff
will contact at least 1 of the pupil’s parents/carers to inform them that the police are going to strip search the pupil, and
ask them whether they would like to come into school to act as the pupil’s appropriate adult. If the school can’t get in
touch with the parents/carers, or they aren’t able to come into school to act as the appropriate adult, a member of staff
can act as the appropriate adult (see below for information about the role of the appropriate adult).

The pupil’s parents/carers will always be informed by a staff member once a strip search has taken place. The school
will keep records of strip searches that have been conducted on school premises, and monitor them for any trends
that emerge.

Who will be present

For any strip search that involves exposure of intimate body parts, there will be at least 2 people present other than
the pupil, except in urgent cases where there is risk of serious harm to the pupil or others.

One of these must be the appropriate adult, except if:

e The pupil explicitly states in the presence of an appropriate adult that they do not want an appropriate adult to
be present during the search, and

e The appropriate adult agrees
If this is the case, a record will be made of the pupil’s decision and it will be signed by the appropriate adult.

No more than 2 people other than the pupil and appropriate adult will be present, except in the most exceptional
circumstances.

The appropriate adult will:

e Act to safeguard the rights, entittements and welfare of the pupil
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e Not be a police officer or otherwise associated with the police
e Not be the headteacher
e Be of the same sex as the pupil, unless the pupil specifically requests an adult who is not of the same sex

Except for an appropriate adult of a different sex if the pupil specifically requests it, no one of a different sex will be
permitted to be present and the search will not be carried out anywhere where the pupil could be seen by anyone
else.

Care after a strip search

After any strip search, the pupil will be given appropriate support, irrespective of whether any suspected item is found.
The pupil will also be given the opportunity to express their views about the strip search and the events surrounding it.
As with other searches, the school will consider whether the pupil may be suffering or likely to suffer harm and
whether any further specific support is needed (due to the reasons for the search, the search itself, or the outcome of
the search).

Staff will follow the school’s safeguarding policy and speak to the designated safeguarding lead (DSL). The DSL will
consider whether, in addition to pastoral support, an early help intervention or a referral to children’s social care is
appropriate.

Any pupil(s) who have been strip searched more than once and/or groups of pupils who may be more likely to be
subject to strip searching will be given particular consideration, and staff will consider any preventative approaches
that can be taken.

Screening

The school does not routinely screen pupils entering school.

Ways to Record Incidents of Concern

We have a clear process and system in place to record incidents that occur. We use the information effectively to enable
strategic oversight and to influence and review practice.

Low impact incidents of behaviour are recorded in class behaviour logs. These are monitored on a weekly basis by the
Welfare team to ensure possible needs of pupils are identified and supported if necessary.

Higher impact Incidents of behaviour are recorded on CPOMS. It is the adult who dealt with the situation’s
responsibility to ensure it is recorded, but the class teacher must also be informed. SLT must be alerted to behaviour
incidents recorded on CPOMs. CPOMS behaviour records are monitored on a weekly basis by the SENCO and
Welfare team to inform support and at times, further actions.

Recording bullying incidents:

All bullying incidents must be recorded on CPOMS with complete information to enable systematic analysis. This
includes: type of bullying, protected characteristics (if applicable), specific location, victim(s), perpetrator(s), witnesses,
detailed description, action taken and outcome, parent communication, and follow-up date.

Where bullying involves prejudice or discrimination related to any protected characteristic (including race/ethnicity,
religion or belief, disability, SEND, sexual orientation, gender identity, or any other protected characteristic under the
Equality Act 2010), this will be recorded on CPOMS, parents will be informed, and the incident will be included in our
termly analysis and governor reports.

For full details on recording requirements and procedures for addressing bullying, see the Anti-Bullying Policy

Recording Violent Incidents - Dual Recording Requirement

Definition:

Violent incidents are any incidents where physical force is used with intent to harm, or where objects are thrown to
hurt. This includes: physical assault on staff or pupils, throwing objects to hurt, fighting, deliberate physical harm,
kicking, punching, biting, scratching, spitting, or use of weapons. (See full definition in Appendix 5.)

Dual recording requirement:
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If violence was used against a staff member or another pupil, a violent incident form must also be completed as soon
as possible (available from the front office). This is in addition to recording the incident on CPOMS.

See the section 'Violent Incidents: Analysis, Staff Support, and Portsmouth LA Partnership' for full details on
recording, analysis, and support procedures.

Both recording systems must be completed.

(NB: the VIF should cover all of the information for the CPOMs but a brief overview needs to be included on
CPOMs alongside the VIF)
1. CPOMS - record the incident with full details including:
Date, time, and specific location
Pupil name and year group
Staff member(s) involved/targeted
Other pupils involved (if applicable)
Type of violent incident (assault, throwing objects, fighting, etc.)
Detailed description of what happened
Injuries sustained (pupil/staff)
First aid given
Witnesses
De-escalation strategies used
Outcome and actions taken
Support provided to staff (if applicable)
Parent informed (date/time)
o Portsmouth LA informed (yes/no, date)
2. Violent Incident Form - complete the form (available from front office or shared drive) within 24 hours. The
form captures:
All the information listed above
Additional context about the incident
Any patterns or previous incidents involving the same pupil(s)
Risk assessment considerations
o Actions to prevent recurrence
Why dual recording is important:
Staff protection: Ensures there is a formal record to protect staff involved
Staff support: Enables appropriate wellbeing support to be provided
Pattern identification: Allows systematic analysis by child, location, and staff member
Preventative action: Informs risk assessments, IBPs, environmental changes, and training needs
Portsmouth LA partnership: Enables LA to provide appropriate support and guidance on next steps
e Legal protection: Provides comprehensive documentation if needed
Responsibility:
It is the responsibility of the staff member who witnessed or dealt with the violent incident to ensure both CPOMS and
the violent incident form are completed. However, if the staff member is distressed or injured, a colleague or member
of SLT can complete the recording on their behalf.
Secure storage:
Completed violent incident forms must be stored securely and confidentially. Forms should be given to the
Headteacher who will then ensure that they are filed securely.

O 0 0O OO OO O0OO0OO0o0OOoOOoOOo

O O O O

Systematic termly data analysis
Weekly monitoring:

CPOMS behaviour records are monitored on a weekly basis by the SENCO and Welfare team to inform support and
at times, further actions. This weekly monitoring enables early identification of pupils who may need additional support
or intervention.

Termly comprehensive analysis:

In addition to weekly monitoring, the SENCO will lead a comprehensive termly data analysis, with support from the
Welfare Team and SLT. This analysis will use a systematic framework to examine:

1. Pupil group analysis - to ensure no groups are disproportionately affected:
o SEND vs non-SEND pupils
o Pupil Premium vs non-Pupil Premium pupils
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Analysis by ethnicity
Analysis by gender
EAL vs non-EAL pupils
LAC and previously LAC pupils
2. Pattern analysis - to identify hotspots and inform preventative strategies:
o Time of day/week/term
o Specific locations
o Types of behaviour
o Stages reached in stepped boundaries
3. Staff analysis - to identify training and support needs:
o Incidents by staff member
o lIdentification of staff who may need additional behaviour management support
o lIdentification of good practice to share across the team
4. Repeat pupils - to ensure appropriate support:
o  Pupils appearing in behaviour logs multiple times
o Assessment of whether Individual Behaviour Plans or additional support are needed
5. Trend analysis - to evaluate effectiveness:
o Increasing or decreasing incidents over time
o Comparison with previous terms
o Impact of interventions and strategies

o O O

o

Analysis tools:

The SENCO will use an enhanced behaviour log template (Excel-based) that summarises CPOMS data and enables
visual representation through charts and graphs. This provides a clear strategic overview and enables comparison
over time.

Action planning:
Following each termly analysis, the SENCO and SLT will:

Create an action plan to address findings

Implement targeted interventions for identified pupils

Provide staff training and support where needed

Make environmental or routine changes where patterns indicate this is needed
Adjust policies or practices if disparities are identified

Monitoring impact:

The impact of actions taken will be monitored and evaluated in the next termly analysis, creating a continuous cycle of
improvement.

Monitoring of Bullying incidents:

Bullying incidents are monitored and analysed separately through the procedures set out in the Anti-Bullying Policy.
This includes:

e Systematic termly analysis by location, repeat involvement, and protected characteristics

e Action planning based on findings

e Support for repeat victims

e Interventions for repeat perpetrators

e Termly reporting to governors
For full details, see the Anti-Bullying Policy.

Recording "30 Minutes Plus" incidents:

All uses of "30 Minutes Plus" extended reset time must be recorded on CPOMS with the specific "30+ Minutes Reset"
category. This enables monitoring and ensures appropriate use of this intervention. The record must include:

e Date, time, and location
e What led to the need for extended reset time
e Duration of the intervention
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Work completed during this time

How the child was supported to regulate

Outcome and reintegration back to class

Confirmation that parents were informed on the same day

Staff must ensure that "30 Minutes Plus" is used appropriately and proportionately, and not becoming routine for any
pupil. The SENCO and Welfare Team monitor the use of "30 Minutes Plus" weekly to identify any pupils who may
need additional support or an Individual Behaviour Plan.

Distinction from seclusion: If during a '30 Minutes Plus' intervention, a child attempts to leave and is prevented from
doing so (e.g., door is held, child is physically blocked), this becomes seclusion and must be:

e Flagged specifically as seclusion on CPOMS

e Reported to the Headteacher immediately

e Followed up with all seclusion safeguards and reporting requirements

Restrictive Interventions:

All uses of restrictive interventions (including reasonable force and seclusion) must be recorded on CPOMS and a
Restrictive Interventions Record Form must be completed within 24 hours. This is a statutory requirement from April
2026.

If seclusion is used, this must be flagged specifically and the Headteacher and governing board informed immediately.

Off-site misbehaviour

Sanctions may be applied where a pupil has misbehaved off-site when representing the school. This means
misbehaviour when the pupil is:

e Taking part in any school-organised or school-related activity (e.g. school trips)
e Travelling to or from school

e Wearing school uniform

e In any other way identifiable as a pupil of our school

Sanctions may also be applied where a pupil has misbehaved off-site, at any time, whether or not the conditions
above apply, if the misbehaviour:

e Could have repercussions for the orderly running of the school
e Poses a threat to another pupil
e Could adversely affect the reputation of the school

Sanctions will only be given out on school premises or elsewhere when the pupil is under the lawful control of a staff
member (e.g. on a school-organised trip).

Online misbehaviour
The school can issue behaviour sanctions to pupils for online misbehaviour when:
e It poses a threat or causes harm to another pupil
e |t could have repercussions for the orderly running of the school
e |t adversely affects the reputation of the school
e The pupil is identifiable as a member of the school

Sanctions will only be given out on school premises or elsewhere (e.g. when on a residential or a visit) when the pupil
is under the lawful control of a staff member.

Violent Incidents: Analysis, Staff Support, and Portsmouth LA Partnership

Systematic termly analysis

The SENCO, Welfare Team, and Health & Safety Lead will conduct a comprehensive termly analysis of all violent
incidents. This analysis will examine incidents from multiple perspectives to identify patterns, inform preventative
strategies, and ensure appropriate support is provided.

Analysis by child:
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The analysis will identify:
e Which pupils have been involved in violent incidents (as perpetrators or victims)
How many incidents each pupil has been involved in
Patterns in their behaviour (triggers, locations, times, circumstances)
Whether these pupils have Individual Behaviour Plans or need additional support
Whether a risk assessment is needed
e Whether external agency involvement is appropriate
Analysis by location:
The analysis will identify:
e Which areas of the school have high rates of violent incidents (e.g., playground, corridors, specific
classrooms, toilets)
e Whether certain locations need environmental changes (e.g., improved layout, reduced crowding, better
visibility)
e Whether certain locations need increased supervision
e Whether certain locations need routine changes
Analysis by staff member:
The analysis will identify:
e Which staff members have been targeted by violent incidents
e Whether any staff members are repeatedly targeted (indicating need for support, training, or deployment
review)
e Patterns in incidents involving specific staff members
e Support and training needs for staff
Analysis by type and time:
The analysis will also examine:
e Types of violent incidents (assault, throwing objects, fighting, etc.)
e Times of day/week when violent incidents are more common
e Trends over time (increasing, decreasing, or stable)
Creating an action plan:
Based on the analysis findings, the SENCO, Welfare Team, Health & Safety Lead, and SLT will create an action plan
that includes:
For pupils with repeat violent incidents:
e Create or review Individual Behaviour Plan (IBP)
Conduct risk assessment
Provide targeted support (e.g., SEMH interventions, anger management, social skills)
Involve parents/carers in support planning
Consider involvement of external agencies (e.g., educational psychologist, CAMHS, Early Help)
e Review provision to ensure needs are being met
For high-incident locations:
e Make environmental changes (e.g., improved layout, reduced crowding, better visibility, removal of potential
weapons)
e Increase supervision (e.g., additional staff, strategic positioning)
e Review routines (e.g., staggered break times, adjusted movement patterns)
e Provide structured activities to reduce flashpoints
For staff frequently targeted:
e Provide immediate and ongoing wellbeing support
e Offer behaviour management training and support
e Review deployment and class composition
e Ensure staff feel fully backed and supported
e Provide access to occupational health/counselling if needed
For high-incident times:
e Adjust routines and supervision
e Provide additional support at vulnerable times
e Review timetabling and transitions
Immediate support for staff involved in violent incidents
The school recognises that being involved in a violent incident can be distressing and potentially traumatic for staff. All
staff involved in violent incidents will receive immediate and ongoing support.
Immediate support (same day):
Check the staff member is okay physically and emotionally
Offer time to compose themselves away from pupils
Arrange cover for their class if needed
Provide first aid if injuries sustained
Debrief the incident with a member of SLT
Reassure the staff member of the school's full backing and support
Discuss any immediate concerns or needs
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Ongoing support:
e Follow-up wellbeing checks (next day and ongoing as needed)
Access to occupational health services if needed
Access to counselling services if needed
Support through any processes (e.g., police involvement, investigations)
Reassurance that the school takes violent incidents seriously and will take preventative action
e Involvement in planning preventative strategies (if the staff member wishes)
Documentation:
All support provided to staff will be documented to ensure continuity of care and to demonstrate the school's
commitment to staff wellbeing.
Portsmouth LA partnership and guidance
The school has established a partnership with Portsmouth LA to receive support and guidance on managing violent
incidents and implementing best practice.
When Portsmouth LA will be informed:
Portsmouth LA will be informed of violent incidents using the VIF:
What support Portsmouth LA can provide:
Portsmouth LA can provide:
e Risk assessment support and guidance
Staff support and wellbeing advice
Training on managing violent behaviour
Environmental advice (e.g., changes to reduce risk)
Guidance on next steps and interventions
Multi-agency support coordination
How to inform Portsmouth LA:
Violent incidents will be reported to Portsmouth LA using the VIF
Implementing LA guidance:
The school will implement recommendations and guidance provided by Portsmouth LA and will document:
e Advice received
e Actions taken in response
e Impact of actions
Termly reporting to governors
The Headteacher will report termly to the Full Governing Board on restrictive interventions. The report will include:
Data summary:
e Number of restrictive intervention incidents in the term
e Types of interventions used (reasonable force, restraint, seclusion)
e Specific details of any use of seclusion, including circumstances and follow-up actions
e Comparison with previous terms
Analysis:
e Which pupils have been involved (anonymised)
e Patterns and trends identified
e Analysis by pupil groups (SEND, PP, ethnicity, gender, EAL, LAC)
Actions taken:
e Pupil support provided (IBPs, risk assessments, targeted interventions)
e Staff training provided
e Impact of actions taken
Forward planning:
e Actions planned for next term
e Preventative strategies to be implemented
e Training needs identified
Governor role: Governors will:
e Receive transparent data on restrictive interventions
e Challenge and support leaders to minimise use of restrictive interventions
e Hold leaders to account for implementing preventative strategies
e Monitor trends over time
e Ensure compliance with statutory guidance
Annual review
In addition to termly analysis and reporting, the Headteacher, SENCO, Welfare Team, and Health & Safety Lead will
conduct an annual review (in the summer term) of violent incidents across the whole year.
The annual review will:
Analyse data across all three terms
Identify long-term trends
Evaluate the effectiveness of preventative strategies implemented during the year
Assess the impact of IBPs, environmental changes, staff training, and LA support
Celebrate reductions in violent incidents and improvements in staff and pupil safety
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e Identify areas still needing focus
e Create an action plan for the following year
e Report findings to governors

Suspected criminal behaviour

If a pupil is suspected of criminal behaviour, the school will make an initial assessment of whether to report the
incident to the police.

When establishing the facts, the school will endeavour to preserve any relevant evidence to hand over to the police.
If a decision is made to report the matter to the police, the headteacher will make the report.

The school will not interfere with any police action taken. However, the school may continue to follow its own
investigation procedure and enforce sanctions, as long as it does not conflict with police action.

If a report to the police is made, the designated safeguarding lead (DSL) will make a tandem report to children’s social
care, if appropriate.

Zero-tolerance approach to sexual harassment and sexual violence

The school will ensure that all incidents of sexual harassment and/or violence are met with a suitable response, and
never ignored.

Pupils are encouraged to report anything that makes them uncomfortable, no matter how ‘small’ they feel it might be.
The school’s response will be:

e Proportionate

e Considered

e Supportive

e Decided on a case-by-case basis

The school has procedures in place to respond to any allegations or concerns regarding a child’s safety or wellbeing.
These include clear processes for:

e Responding to a report
e Carrying out risk assessments, where appropriate, to help determine whether to:
o Manage the incident internally
o Referto early help
o Refer to children’s social care
o Report to the police

Please refer to our child protection and safeguarding policy for more information.

Malicious allegations

Where a pupil makes an allegation against a member of staff and that allegation is shown to have been deliberately
invented or malicious, the school will consider whether to discipline the pupil in accordance with this policy.

Where a pupil makes an allegation of sexual violence or sexual harassment against another pupil and that allegation
is shown to have been deliberately invented or malicious, the school will consider whether to discipline the pupil in
accordance with this policy.

In all cases where an allegation is determined to be unsubstantiated, unfounded, false or malicious, the school (in
collaboration with the local authority designated officer (LADO), where relevant) will consider whether the pupil who
made the allegation is in need of help, or the allegation may have been a cry for help. If so, a referral to children’s
social care may be appropriate.

The school will also consider the pastoral needs of staff and pupils accused of misconduct.

28



Please refer to our child protection and safeguarding policy for more information on responding to allegations of abuse
against staff or other pupils.

Responding to misbehaviour from pupils with SEND

Recognising the impact of SEND on behaviour
The school recognises that pupils’ behaviour may be impacted by a special educational need or disability (SEND).

When incidents of misbehaviour arise, we will consider them in relation to a pupil’s SEND, although we recognise that
not every incident of misbehaviour will be connected to their SEND. Decisions on whether a pupil’s SEND had an
impact on an incident of misbehaviour will be made on a case-by-case basis.

When dealing with misbehaviour from pupils with SEND, especially where their SEND affects their behaviour, the
school will take its legal duties into account when making decisions about enforcing the behaviour policy. The legal
duties include:

e Taking reasonable steps to avoid any substantial disadvantage to a disabled pupil being caused by the school’s
policies or practices (Equality Act 2010)

e Using our best endeavours to meet the needs of pupils with SEND (Children and Families Act 2014)

e If a pupil has an education, health and care (EHC) plan, the provisions set out in that plan must be secured and
the school must co-operate with the local authority and other bodies

As part of meeting these duties, the school will anticipate, as far as possible, all likely triggers of misbehaviour, and
put in place support to prevent these from occurring.

Any preventative measures will take into account the specific circumstances and requirements of the pupil concerned.

Our approaches to anticipating and removing triggers of misbehaviour include:
e Short, planned movement breaks for a pupil with SEND who finds it difficult to sit still for long
e Adjusting seating plans to allow a pupil with visual or hearing impairment to sit in sight of the teacher
e Adjusting uniform requirements for a pupil with sensory issues
e Training for staff in understanding conditions such as autism

e Use of quiet spaces (calm zones or welfare spaces) where pupils can regulate their emotions during a
moment of sensory overload

e Use of fidget tools, wobble cushions, ear defenders or weighted cushions to aid concentration and attention.
e Visual aids e.g. timetable, child friendly behyvaiour plans

e Work, reward structures to aid motivation and engagement

Adapting sanctions for pupils with SEND
When considering a behavioural sanction for a pupil with SEND, the school will consider whether:
e The pupil was unable to understand the rule or instruction
e The pupil was unable to act differently at the time as a result of their SEND
e The pupil was likely to behave aggressively due to their particular SEND
If the answer to any of these is ‘yes’, it may be unlawful for the school to sanction the pupil for the behaviour.
The school will then assess whether it is appropriate to use a sanction and if so, whether any reasonable adjustments
need to be made to the sanction.
Considering whether a pupil displaying challenging behaviour may have unidentified SEND

The school’s special educational needs co-ordinator (SENCO) may evaluate a pupil who exhibits challenging
behaviour to determine whether they have any underlying needs that are not currently being met.

Where necessary, support and advice will also be sought from specialist teachers, an educational psychologist,
medical practitioners and/or others, to identify or support specific needs.

When acute needs are identified in a pupil, we will liaise with external agencies and plan support programmes for that
child. We will work with parents/carers to create the plan and review it on a regular basis.
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Pupils with an education, health and care (EHC) plan

The provisions set out in the EHC plan must be secured and the school will co-operate with the local authority and
other bodies.

If the school has a concern about the behaviour of a pupil with an EHC plan, it will make contact with the local
authority to discuss the matter. If appropriate, the school may request an emergency review of the EHC plan.

Pupil transition
Inducting incoming pupils

The school will support incoming pupils to meet behaviour standards by offering an induction process to familiarise
them with the behaviour policy and the wider school culture.
Preparing outgoing pupils for transition

To ensure a smooth transition to the next year, pupils have transition sessions with their new teacher(s). In addition,
staff members hold transition meetings.

To ensure behaviour is continually monitored and the right support is in place, information relating to pupil behaviour
issues may be transferred to relevant staff at the start of the term or year.

Training

As part of their induction process, our staff are provided with regular training on managing behaviour, including
training on:

e The proper use of Restrictive interventions and reasonable force
e The needs of the pupils at the school
e How SEND and mental health needs can impact behaviour

Behaviour management will also form part of continuing professional development.

Monitoring and evaluating behaviour

The headteacher is responsible for ensuring that the data from the behaviour log is reviewed regularly, to make sure
that no groups of pupils are being disproportionately impacted by this policy.

Data collection:
The school will collect data on the following:

Behavioural incidents, including removal from the classroom

Attendance, permanent exclusions and suspensions

Use of pupil support units, off-site directions and managed moves

Incidents of searching and confiscation

Use of "30 Minutes Plus" extended reset time

Perceptions and experiences of the school behaviour culture for staff, pupils, governors and other
stakeholders (via anonymous surveys)

Termly data analysis:

The data will be analysed every term by the SENCO, with support from the Welfare Team and SLT, and shared with
Governors. This comprehensive termly analysis will examine behaviour data from multiple perspectives to ensure no
groups of pupils are disproportionately affected and to identify patterns that inform preventative strategies.

Analysis by pupil groups (protected characteristics):

The data will be analysed by the following pupil groups to ensure compliance with the Equality Act 2010:
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Pupils with Special Educational Needs and Disabilities (SEND)
Pupil Premium pupils

Ethnicity

Gender

English as an Additional Language (EAL)

Looked After Children (LAC) and previously looked after children

Pattern analysis:
The data will also be analysed to identify patterns by:

Time of day (e.g., start of day, before/after break, before/after lunch, end of day)

Day of week

Term (autumn, spring, summer)

Specific location (e.qg., classroom, playground, corridor, hall, toilets)

Individual members of staff (to identify where additional support or training may be needed)

Type of behaviour (e.g., disruption, refusal, physical aggression, verbal aggression)

Stage reached in stepped boundaries (to identify if certain stages are being used more frequently)

Trend analysis:
The analysis will identify:

e Repeat pupils (pupils appearing in behaviour logs multiple times) who may need additional support or
Individual Behaviour Plans

e Increasing or decreasing trends over time

e Comparison with previous terms to evaluate impact of interventions

e Hotspot locations or times that may require environmental changes, increased supervision, or routine
adjustments

Action planning based on findings:
The school will use the results of this analysis to:

e Ensure it is meeting its duties under the Equality Act 2010
e |dentify if any groups of pupils are being disproportionately affected by behaviour sanctions
e If any trends or disparities between groups of pupils are identified, the school will:
o Review its policies and practices for potential bias
Take immediate action to address any disparities
Provide targeted staff training where needed
Adjust behaviour management approaches as necessary
Implement additional support for affected pupil groups
Document actions taken and monitor their impact

o O O O O

Targeted interventions:
Analysis findings will inform:

e For pupils: Individual Behaviour Plans, targeted SEMH interventions, mentoring, adjusted provision, parent
meetings

e For staff: Behaviour management training, sharing of good practice from staff with lower incident rates,
additional support and coaching

e For the school: Environmental changes, supervision adjustments, routine changes, curriculum focus, policy
adjustments

Enhanced behaviour log:

The SENCO will maintain an enhanced behaviour log (summary of CPOMS data) that provides a strategic overview
and enables termly analysis. This log will include:

Total incidents by term

Incidents by type and stage

Incidents by location and time

Incidents by pupil group (SEND, PP, ethnicity, gender, EAL, LAC)
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Incidents by staff member

Repeat pupils requiring additional support

Patterns, trends, and comparison over time

Visual representation using charts and graphs where appropriate

Recording quality:

All staff are responsible for ensuring behaviour incidents are recorded accurately and completely on CPOMS,
including all required fields. This enables effective analysis to support pupils and ensure equality. Staff receive training
and regular reminders on recording requirements.

Governor reporting:

The Headteacher will report termly to the Full Governing Board on:

Anonymised behaviour data summary

Analysis by pupil groups, highlighting any disparities
Patterns and trends identified

Actions taken to address findings

Impact of actions taken

Equality Act 2010 compliance statement

Governors will provide challenge and support to ensure the school is meeting its duties and taking appropriate action
to address any issues identified.

Annual review:

In addition to termly analysis, the school will conduct an annual review (in the summer term) that:

Compares data across all three terms

Identifies long-term trends

Evaluates the impact of interventions over the year

Celebrates improvements and successes

Identifies areas still needing focus

Creates an action plan for the following year

Informs the School Improvement Plan and Self-Evaluation Form

Monitoring this policy

This behaviour policy will be reviewed by the headteacher and full governing board at least annually, or more
frequently if needed, to address findings from the regular monitoring of the behaviour data.

Policy review will be informed by:

Termly behaviour data analysis (as detailed above)

Identification of any groups of pupils being disproportionately affected
Patterns and trends identified through systematic analysis
Effectiveness of interventions and strategies implemented

Feedback from staff, pupils, and parents

Changes to statutory guidance or legislation

Learning from incidents and near-misses

At each review, the governing board will:

Approve the policy

Review termly behaviour data and analysis

Ensure the school is meeting its duties under the Equality Act 2010

Challenge and support leaders to address any disparities or concerns identified
Ensure appropriate actions have been taken based on data analysis

Monitor the impact of actions taken

The governing board will receive:
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Termly anonymised behaviour reports (three times per year)

Analysis showing patterns by pupil groups, location, time, and staff member
Evidence of actions taken to address findings

Impact evaluation of interventions

Equality Act 2010 compliance assurance

This behaviour policy links with several school policies, including:

e Anti-Bullying Policy (provides comprehensive guidance on preventing, identifying, and addressing all forms of
bullying)

Child Protection and Safeguarding Policy

Exclusions Policy

SEND & Inclusion Policy

Use of Restrictive Interventions Policy

Mobile Phone Policy

Online Safety Policy

Appendix 1. Governing Body Written Statement of Behaviour Principles

At Portsdown Primary School we aim to create a caring environment where all in the school community feel valued,
respected, and safe and are able to achieve their potential emotionally, socially and intellectually.

The primary aim of our behaviour policy is to promote positive learning behaviours. It is underpinned by the values of
restorative approaches; kindness, tolerance, respect and with the understanding that behaviour is a form of
communication.

We believe that every child should be recognised for their uniqueness as an individual.
The aims of our approach to positive behaviours are:

To provide a calm, consistent restorative approach which is understood by the whole school community.
To work with parents and carers to promote positive learning behaviour.

To have high expectations and clear boundaries.

To recognise the importance of pupil voice in restorative conversations.

To provide an engaging curriculum which promotes an eagerness to learn.

By following these principles, we will enable our pupils to Grow, Care and Succeed.
Grow Care Succeed

Portsdown Primary inspires every child to enjoy their learning, be compassionate and to believe they will achieve now
and in the future. Working in partnership with our community we will give our children roots to grow and wings to fly.
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Appendix 2: Stepped boundaries with micro-script

Stage

Response

Support

Micro-Script

Normal practise

Use of rewards and praise to celebrate correct
behaviour for learning as well as positive feedback
on choices being made.

A private reminder, where needed about the
school rules and expectations.

Additional reminders might be needed for children
where reasonable adjustments due to SEND are
necessary and appropriate.

Zones of Regulation tools are available for anyone
who may need them and adults support with
emotion coaching as needed.

Reminders for use of Zones of
Regulation.

Check-ins for how child is feeling
if necessary.

Use of non-verbal
communication e.g.
smile/thumbs up to reassure and
praise.

If needed, give additional adult
support e.g. sitting near an adult.

Stage 1 (Lower impact)

Redirection

Behaviours seen include the child,;
e Out of seat

Calling out

Interrupting the teacher

during the whole class

teaching

Deliberately making

distracting noises

Deliberately interrupting

other children’s learning

Not listening

Praise the positive behaviours you want to see.
Private and low-key reminder given of
expectations.

Self-regulation tools may be used at this stage
(time limited)

Give a suggestion to use a tool
to help them remain in the
Green Zone of Regulation.
Check-ins for how child is feeling
if necessary.

Use of non-verbal
communication e.g.
smile/thumbs up to reassure and
praise.

If needed, give additional adult
support e.g. sitting near an adult.

"l can see/hear/feel you are... We need you
to... | know you can do this because... If you
need to use one of your self-regulation
tools, then you can.”

“| wonder if... Shall we..?”

Stage 2 (Lower impact)
Reminder

Recorded in yellow behaviour
logs

Private, low-key explanation of expectation not
followed. Re-iteration of expected behaviour to
the child.

Privately approach the child, use
emotion coaching to support the
child and direct them to use a

"l can see/hear/feel you are... We need you
to... | know you can do this because... you
need to use one of your self-regulation
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Behaviours seen include the child:

e Continued stage 1 behaviour
e Not following direct
instructions from adults

Self-regulation strategies to be used to support
being in the green zone (time limited)

Adult support if needed for either regulation or to
problem-solve to help child achieve expected
behaviour.

Adults to look for opportunities to catch the child
making the right choices.

Adult & child to have a restorative conversation at
end of lesson/start of break/lunch. If this occurs in
the afternoon, the conversation should happen
before the end of the day.

tool to help them remain in the
Green Zone.

Accepting and validating the
child’s experience

Setting clear boundaries calmly
Adults to look for opportunities to
catch the child making the right
choices.

Use of non-verbal
communication e.g.
smile/thumbs up to reassure and
praise.

If needed, give additional adult
support e.g. sitting near an adult.
Use of walk and talk as a
proactive strategy if needed.

tools. Do you need support from an adult to
do this?”

Stage 3 (Continued lower impact)
Recorded in yellow behaviour
logs

Behaviours seen include the child:

Repeated Stage 1 behaviours
despite reminders.

Continued not following direct
instructions.

Ongoing low-level disruption that
affects own and others’ learning.
Answering back/refusing to respond
to adult direction in the moment.
Showing signs of disregarding
boundaries that have been set.

Calm, private, and firm re-statement of
expectations.

Clear explanation of consequences if the behaviour
continues.

Use of self-regulation strategies encouraged (time-
limited)

Adult support for regulation/problem solving if
required.

Adults to continue to actively seek opportunities to
“catch them being good” and reinforce positive
behaviour.

Restorative conversation to take place at the next
natural break point (end of lesson/start of
break/lunch).

Privately approach the child
using emotion coaching to
validate feelings and guide
them back to expectations.
Direct the child to choose and
use an appropriate regulation
tool (Zones of Regulation).
Provide additional adult support
if needed for regulation or
redirection.

Use non-verbal signals (thumbs
up, proximity, eye contact) to
reinforce positive engagement.
Provide structured choices (e.g.
“You can either work here with
support or move to this space to
help you focus”).

Walk and talk may be used
proactively to de-escalate.

“l can see/hear/feel you are... We need you
to... | know you can do this because... If
this continues, you will need to have some
reset time away from the class. Let’s see if
you can use a tool now to help you stay in
the Green Zone.”

“You have a choice: you can [expected
behaviour] or you will need to [stated
consequence]. | know you can make the
right choice.”
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Stage 4 (Higher impact)

Stop & Think (Reset)

Recorded in yellow behaviour
logs

Continued disruption to the learning
of the class, either within the lesson
or across the school day.

Reset Time to be given — partner class/Welfare
team/table outside classroom (adult to make
decision based on their understanding of the
child).

The child must be regulated before following this
step - Self-regulation tools to be used to support
returning to the green zone.

Once regulated work to complete ca be given.

If this includes break time, then a member of staff
should take the child out for a run-around for at
least 5 minutes.

A restorative conversation must take place
between the child and the teacher. If this occurs in
the afternoon, the conversation should happen
before the end of the day. (Welfare Team or
member of SLT may support with this if needed).

Reset time to take place in a
different space to allow time for
self-regulation.

Use emotion coaching to
support the child and direct them
to use a tool to help them return
to the Green Zone

Use of walk and talk as a
proactive strategy if needed.
Accepting and validating the
child’s experience

Setting clear boundaries calmly
Adult support to go to reset time
may be appropriate.

Adult support to help self-
regulation may be appropriate.

"l can see/hear/feel you are... We need you
to... | know you can do this because... When
| see you aren’t making good choices, | am
concerned/worried because... (you aren’t
keeping yourself safe/you are interrupting
other people’s learning/you aren’t ready to
learn).

You need to have some time to help you be
ready to learn/be in the green zone. You
can have some reset time (partner
class/Welfare team) to help you do this.”

Stage 5 (Higher impact)

Stop, think, Redirect

Recorded on CPOMS

Continued disruption to the learning
of the class, either within the lesson
or across the school day.

Reset time given but behaviour
continues on return or unable to
return within an adequate time
(dependent on age of child).

e Reset Time may need to continue — partner
class/Welfare team/table outside
classroom/room 19 (adult to make decision
based on their understanding of the child).

e Loss of break time —this must be
supervised in the classroom or in room 19.
During this time, any missed work to be
completed and restorative conversation to
take place with child and teacher.

e An adult should supervise child for a 5-
minute break after the loss of break.

e A member of the Welfare Team can be
requested to support child transition back
into class.

e Agreed adult to discuss with parent at the end
of the day, either at pick up or on the phone.

Additional Reset time needed to
allow time for self-regulation.
Use emotion coaching to
support the child and direct them
to use a tool to help them return
to the Green Zone

Use of walk and talk as a
proactive strategy if needed.
Accepting and validating the
child’s experience

Setting clear boundaries calmly
Adult support to go to reset time
may be appropriate.

Adult support to help self-
regulation may be appropriate.

"l can see/hear/feel you are... We need you
to... | know you can do this because... When
| see you aren’t making good choices, | am
concerned/worried because... (you aren’t
keeping yourself safe/you are interrupting
other people’s learning/you aren’t ready to
learn).

You need to have some time to help you be
ready to learn/be in the green zone. You
can have some more reset time (partner
class/Welfare team) to help you do this. We
will talk about this more during break time
so | can help you make better choices”

Stage 6 (Higher impact)
Repair & Reflect
Recorded on CPOMS

The child must be regulated before following
this step.

Use emotion coaching to
support the child and direct them

"l can see/hear/feel you are... We need you
to... | know you can do this because... When

| see you aren’t making good choices, | am
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e Serious and deliberate
rudeness to adults

e Swearing at adults

e Leaving the agreed area
without permission and
putting self at risk

e Highly disruptive behaviour

e Throwing objects

e Continued refusal to engage
despite level 4 intervention

Restorative conversation with adult. A member of
the Welfare team or SLT may support with this if
needed.
Whatever has gone wrong is put right — completing
work, restorative/repair conversation with another
child, fixing/clearing up, time doing something
positive with the person they have upset.
The focus here is on repairing what has happened
and following the original expectation. The repair
must be relevant to the expectation that has not
been met.

Consequences should relate to the behaviours
displayed and could also include;

> Missing the next break/lunchtime

> Reflection with SLT the next day at lunchtime
> Time Out for the next session (with a

member of the Welfare Team)

A member of the Welfare Team can be requested
to support transition back into class.

If any of the above includes a break time, then a
member of staff should take the child out for a run-
around for at least 5 minutes

e Agreed adult to discuss with parent/carer at
the end of the day, either at pick up or on the
phone. If this is a reoccurring issue, teacher to
book a meeting with parents/carer and
inclusion manager.

Consider whether an Individual Behaviour Plan or

Report Card is needed at this time.

to use a tool to help them return
to the Green Zone.

Adult offers any appropriate
support or problem solving to
help child.

Accepting and validating the
child’s experience

Setting clear boundaries calmly
Use of walk and talk as a
proactive strategy if needed.
Adult support to help self-
regulation may be appropriate.
Member of Welfare team may be
appropriate to support and offer
alternative space for regulation.

concerned/worried because... (you aren’t
keeping yourself safe/you are interrupting
other people’s learning/you aren’t ready to
learn).

You need to leave the classroom and go to
(safe space/partner class/welfare
team/room19).”

Stage 7 (Higher impact)
Consequence & Repair (Time Out)
Recorded on CPOMS

e Persistent offensive/abusive
language

e Throwing objects to hurt

e Breaking/destroying class
equipment or property

The child must be regulated before following
this step.

Time out with Welfare team or SLT dependent on
child and their needs.

Regulation time (using the normal activities) and
should then complete their work for an appropriate
amount of time. If this includes break time, then a
member of staff should take the child out for a run-
around for at least 5 minutes.

Use emotion coaching to
support the child and direct them
to a safe space.

Adult support to use a tool to
help them return to the Green
Zone.

Accepting and validating the
child’s experience

Setting clear boundaries calmly

"l can see/hear/feel you are... We need you
to... | know you can do this because... When
| see you aren’t making good choices, | am
concerned/worried because... (you aren’t
keeping yourself safe/you are interrupting
other people’s learning/you aren’t ready to
learn). You need to leave the classroom and
go to safe space/Welfare team/Room

19/SLT.”
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e Deliberately physically
hurting others
e Racist/religious/homophobic
incident
(Usually a purposeful wrong choice)

Consequences should relate to the behaviours
displayed and could also include;

> Time Out for a longer period of time (with a

member of SLT)

> Alternative Exclusion

» Fixed Term Exclusion
A restorative conversation must take place
between the child and the adult/pupils involved. If
this occurs in the afternoon, the conversation
should happen before the end of the day and may
need to be supported by another member of staff.
A member of the Welfare Team can be requested
to support transition back into class.
Teacher and/or member of SLT to speak with
parent/carer to discuss incident and recent
behaviour.
An Individual Behaviour Plan may be put in place
to support the child’s individual needs, unless this
is a one-off incident.

Provision and support for the child should be
reviewed to ensure that we are either meeting their
needs or working towards meeting their needs.

Adult offers any appropriate
support or problem solving to
help child.

Use of walk and talk as a
proactive strategy if needed.
Adult support to help self-
regulation may be appropriate.
Member of Welfare & pastoral
team or SLT may be appropriate
to support and offer alternative
space for regulation.
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Appendix 3:Zones of Regulation

The Zones of Regulation is an internationally renowned intervention which helps children to manage difficult emotions,
known as ‘self-regulation’.

Self-regulation can go by many names such as ‘self-control’, ‘impulse management’ and ‘self-management’. Self-
regulation is best described as the best state of alertness for a situation. For example, when your child takes part in a
sports game, they would need to have a higher state of alertness than when, for example, they were working in a
library.

From time to time, all of us (including adults) find it hard to manage strong feelings such as worry, anger, restlessness,
fear or tiredness, and this stops us from getting on with our day effectively. Children who feel these emotions often
find it hard to learn and concentrate in school. The Zones of Regulation aims to teach children strategies to help them
cope with these feelings so they can get back to feeling calm and ready to learn. These coping strategies are called
‘self-regulation’.

At Portsdown Primary School, we use the Zones of Regulation throughout the whole school. We want to teach all of
our children good coping and regulation strategies so they can help themselves when they experience anxiety and
stress.

In the classroom, sometimes children panic when faced with a tricky learning problem or challenge. By teaching them
how to cope with these feelings it might make them better at tackling learning challenges and build better resilience so
they don'’t give up so easily when faced with difficulty. We want children at Portsdown to grow into successful
teenagers then adults. Teaching the children at a young age about managing their feelings will support them in later
life so that they don’t turn to negative coping strategies which affect their mental and physical wellbeing.

We aim to help children to:
e Recognise when they are in the different Zones and learn how to change or stay in the Zone they are in.
Increase their emotional vocabulary so they can explain how they are feeling.
Recognise when other people are in different Zones, thus developing better empathy.
Develop an insight into what might make them move into the different Zones.
Understand that emotions, sensory experiences such as lack of sleep or hunger and their environment might
influence which Zone they are in.
Develop problem-solving skills and resilience
Identify a range of calming and alerting strategies that support them (known as their personal ‘toolkit’.

What are the different Zones?
Blue Zone: low level of arousal; not ready to learn; feels sad, sick, Zones of Regulation
tired, bored, moving slowly.

Green Zone: calm state of alertness; optimal level to learn; feels
happy, calm, feeling okay, focused.

: heightened state of alertness; elevated emotions; has
some control; feels frustrated, worried, silly/wiggly, excited, loss of B Calm Angry
some control. e
Red Zone: heightened state of alertness and intense emotions; not I need time and
an optimal level for learning; out of control; feels mad/angry, terrified,
yelling/hitting, elated, out of control

<
3
gils>

space

We will teach the children that everyone experiences all of the Zones.
The Red and Yellow zones are not ‘bad’ or ‘naughty’ Zones. All of the Zones are expected at one time or another. We
will show them that the Blue Zone, for example, is helpful when you are trying to fall asleep
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School Ethos
Every member of the school community feels valued and respected
Each person is treated fairly and well
Values are built on mutual trust and respect for all.
Value each individual child and work with families, the community and beyond to offer diverse experiences and support for
pupils and families in a caring and safe environment
Promote an environment where everyone feels happy, safe and secure and able to learn.
Strong relationships between staff and pupils are vital.
Being fair is not about everyone getting the same, it's about everyone getting what they need.

Relentless routines Visible consistencies

Meet and Greet at the beginning of Staff will be calm, kind and fair in their treatment of children, parents and
the day, after break and after lunch colleagues

Visual timetables in class Staff will pay first attention to best conduct and will endeavour to catch
Portsdown behaviour Curriculum: children ‘doing the right thing’

Fantastic Walking, Fantastic Entry, Staff will give take up time to allow children time to process an instruction or
Fantastic Lining-Up question.

Staff will not walk on by; if any poor choices are seen staff will intervene.
Staff will not respond how they perceive; staff will not judge or inflict their own
values on a situation.

Staff will make it personal; and not take it personally. We understand that by
building positive relationships we will develop positive behaviour choices.

Stepped Boundaries Positive Recognition
Redirection Verbal praise & non-verbal communication such as smiling.
Reminder (Yellow Log) Stickers or stamps
Continued low level (Yellow Log) Certificates
Stop & Think (Reset) (CPOMS) Special responsibility jobs
Stop, Think & Redirect (CPOMS) Golden Time
Repair & Reflect (Reflection) House points
(CPOMS) Class rewards/Marble Jar
Consequence & Repair (Time Out) Attendance rewards
(CPOMS) Celebration Assembly —golden token.

Reader and writer awards
Governors’ Writing Awards (termly) and Resilience Awards (annually)

Zones of Regulation
We aim to equip all children with the vocabulary and skills to identify their emotions and to self-regulate as needed. We use
The Zones of regulation@, alongside other SEMH interventions and the work of our Welfare Team to support this.
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Appendix 5: Definitions

Bullying

Bullying is defined as the repetitive, intentional harming of one person or group by another person or group, where the
relationship involves an imbalance of power.

**For full details on:**

- Definitions of different types of bullying (emotional, physical, prejudice-based, sexual, verbal, cyber-bullying)
- How bullying incidents are recorded and analysed

- Support for victims of bullying

- Interventions for perpetrators of bullying

- Anti-bullying education in the curriculum

- Monitoring and reporting of bullying incidents

**See the school's Anti-Bullying Policy, which provides comprehensive guidance on preventing, identifying, and
addressing all forms of bullying.**

The Anti-Bullying Policy is available on the school website and from the school office.

For full details on:
e How bullying incidents are recorded and analysed
e Support for victims of bullying
e Interventions for perpetrators of bullying
e Anti-bullying education in the curriculum
e Monitoring and reporting of bullying incidents
Please refer to the school's Anti-Bullying Policy, which provides comprehensive guidance on preventing,
identifying, and addressing all forms of bullying.
The Anti-Bullying Policy is available on the school website and from the school office.

Misogyny and misandry

The school is committed to challenging all forms of prejudice and discrimination, including both misogyny (prejudice
against women and girls) and misandry (prejudice against men and boys).

Staff must model respectful attitudes and challenge sexist language or behaviour. Incidents of misogyny or misandry
will be recorded on CPOMS and addressed in accordance with this behaviour policy.

For safeguarding procedures, see the school's Child Protection and Safeguarding Policy.
For procedures on addressing prejudice-based bullying, see the school's Anti-Bullying Policy.

Misbehaviour is defined as:
e Disruption in lessons, in corridors between lessons, and at break and lunchtimes
e Non-completion of classwork
e Poor attitude towards learning, school or the school’s community
e Incorrect uniform
Serious misbehaviour is defined as:
e Repeated breaches of the school rules
e Any form of bullying (see below for further information on bullying definitions)
e Sexual violence or sexual assault (intentional sexual touching without consent)
e Sexual harassment, meaning unwanted conduct of a sexual nature, such as:
e Sexual comments

e Sexual jokes or taunting

41



e Physical behaviour such as interfering with clothes

e Online sexual harassment, such as unwanted sexual comments and messages (including on social
media), sharing of nude or semi-nude images and/or videos (including pseudo-images, which are
computer-generated images that otherwise appear to be a photograph or video), or sharing of unwanted
explicit content

e Vandalism
e Theft
e Fighting
e Smoking
e Racist, sexist, homophobic or discriminatory behaviour
e Possession of any prohibited/banned items. These are:
e Knives or weapons
e Alcohol
e lllegal drugs
e Stolen items
e Tobacco and cigarette papers
e E-cigarettes or vapes
e Fireworks
e Pornographic images
e Mobile phones and similar devices being used on school premises during school time

e Any article a staff member reasonably suspects has been, or is likely to be, used to commit an offence, or
to cause personal injury to, or damage to the property of, any person (including the pupil)

Violent Incidents
A violent incident is any incident where physical force is used with intent to harm, or where objects are thrown to
hurt. This includes incidents involving staff, pupils, or visitors to the school.
Violent incidents include:
e Physical assault on staff or pupils (hitting, punching, kicking, biting, scratching, spitting, hair pulling)
Throwing objects with intent to hurt
Fighting between pupils where physical harm is caused or intended
Deliberate physical harm to others
Use of weapons or objects as weapons
e Any incident where force is used with intent to cause injury or harm
Violent incidents do NOT include:
e Accidental collisions or injuries during play
e Minor pushing or shoving without intent to harm (though this may still be addressed under behaviour stages)
e Restraint used by staff as part of restrictive interventions (which is recorded separately - see Restrictive
Interventions section)
Recording requirement: ALL violent incidents must be recorded on BOTH
1. CPOMS - with full details of the incident
2. Violent Incident Form - available from the front office (must be completed within 24 hours)
This dual recording is essential for:
Staff protection and support
Enabling systematic analysis to identify patterns
Informing Portsmouth LA and receiving appropriate support and guidance
Implementing preventative strategies
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Appendix 6a: Fantastic Walking

FANTASTIC ¢
WALKING rommpom
Facing forwards
Walking at a steady pace
In a straight line

With hands by your side
Silently

Appendix 6b: Fantastic entry

FANTASTIC A5
ENTRY
Stop playing and talking on
the first whistle

Stand still

Use Fantastic Walking to
line up on the second
whistle

Line up silently with your]
hands by your side

Use Fantastic Walking on
the way in

44
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Appendix 6¢ Fantastic Lining Up

Fantastic

Lining Up

Line up silently in a straight line
Hands by your side

One person in front of you and one behind you (except the person at the front and back)
Use Fantastic Walking on the way into the class, hall or other area when asked to do so

1l
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Appendix 7 -Behaviour Quick Reference Guide

School Values
All pupils and staff are expected to:
e Be Safe
e Be Respectful
e BeKind
e Belnclusive

e Be Your Best

These values guide our ethos, relationships, and day-to-day practice.

Visible Consistencies for Staff
e Be calm, kind, fair, and professional.
e Avoid shouting; model self-control.
e Praise positive behaviour first.
e Give children time to respond to instructions.
e Intervene when poor choices occur.
e Keep classrooms tidy and support transitions.

e Meet and greet children at start of day and after breaks.

Relentless Routines
e Meet & Greet: Start each day positively.
e Visual Timetables: Display in class; support individual needs.
e Walking & Lining Up: Calm, orderly movement (see Fantastic Walking / Entry).
e Getting Attention: Use consistent visual/audible signals.

e Transitions: Staff support children moving between activities and classrooms.

Teaching Positive Behaviour
e Equip children to self-regulate using Zones of Regulation and SEMH strategies.
e Use restorative approaches for conflict.

e Recognise individual differences; adjust support accordingly.



e Encourage strong oracy skills (POP project) for communication and empathy.

Safeguarding
e Behaviour changes may indicate safeguarding concerns.

e Follow child protection policy and refer to Pastoral Team or Children’s Social Care if needed.

Positive Recognition & Rewards

e Praise (verbal/non-verbal), stickers, certificates, special jobs, Golden Time, house points.

e Weekly Celebration Assembly: awards for values, attendance, reading, writing, and achievements.

House Points
e Houses: Purbrook (Green), Southwick (Blue), Widley (Red), Nelson (Yellow)
e Points for demonstrating values, exceptional work, going above expectations.

e Weekly and half-termly recognition; House Captains lead by example.

Language Around Behaviour
e Use professional, neutral language.
e Discuss behaviours, not children personally.
e Staff witnessing behaviour handle conversations and log incidents on CPOMS.

e Inform SLT as needed.
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Stepped Boundaries & Consequences (Classroom)

Stage

Normal

Behaviour Examples

Positive behaviour

Low-level disruption

Repeated Stage 1

Continued low-level

Higher impact

Persistent higher

impact

Serious misbehaviour

Persistent serious

Staff Response

Praise, rewards, adjustments as needed

Private reminder, encourage self-regulation

Reminder, adult support, restorative chat at break

Reset Time outside classroom, restorative conversation

Reset in Partner Class, restorative conversation, inform parents,
record in yellow book

Extended Reset, welfare/SLT support, restorative, record on
CPOMS

Repair & Reflect, SLT/welfare involvement, consequences as
needed, inform parents

Time Out with SLT, restorative, alternative/fixed-term exclusion
possible, CPOMS record
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Stepped Boundaries & Consequences (Lunchtime)

Stage Behaviour

Normal Positive behaviour

A Low-level disruption
B Continued low-level
C Persistent disruption
D Serious/repeated

Repeated Stage D incidents may result in adjusted playtime arrangements for the individual/individuals concerned.

Response

Praise, rewards, low-key reminders

Redirection, support regulation

Reset (max 3 mins), support, private reminder

Extended Reset (5 mins), restorative, repair actions

Repair & Reflect, SLT reflection if needed, movement break, inform
parents, CPOMS
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Appendix 8 — Behaviour Quick Reference Guide (condensed version)
School Values

e Be Safe | Be Respectful | Be Kind | Be Inclusive | Be Your Best
Visible Staff Consistencies

Be calm, kind, fair, professional.

Avoid shouting; model self-control.

Praise positive behaviour first.

Give children time to respond.

Intervene on poor choices.

Keep classrooms tidy; support transitions.
Meet & greet children at start and after breaks.

Relentless Routines

Meet & Greet: Start each day positively.

Visual Timetables: Class & individual support.

Walking & Lining Up: Calm, orderly movement.

Getting Attention: Visual/audible signals.

Transitions: Staff guide children between activities/classes.

Teaching Positive Behaviour

Support self-regulation (Zones of Regulation, SEMH strategies).
Use restorative approaches for conflict.

Adjust support for individual needs.

Build strong oracy skills to aid communication & empathy.

Safeguarding

e Behaviour changes may signal safeguarding concerns.
e Follow child protection policy and involve Pastoral Team or Social Care if needed.

Rewards & Recognition

e Praise, stickers, certificates, special responsibilities, Golden Time, house points.

e Weekly Celebration Assembly: awards for values, attendance, reading, writing, and achievements.

House Points

e Houses: Purbrook (Green), Southwick (Blue), Widley (Red), Nelson (Yellow)
e Points for values, exceptional work, above expectations.
e Weekly & half-termly recognition; House Captains lead by example.

Language Around Behaviour

Use neutral, professional language.

Discuss behaviours, not children personally.
Witnessed incidents — staff handle & log on CPOMS.
Alert SLT as needed.

Classroom Behaviour — Stepped Consequences
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Stage

Normal

Behaviour

Positive

Low-level disruption

Repeated Stage 1

Continued low-level

Higher impact

Persistent higher

impact

Serious misbehaviour

Persistent serious

Response

Praise, rewards, adjustments

Private reminder, encourage self-regulation

Reminder, adult support, restorative chat at break

Reset outside classroom, restorative conversation

Reset in Partner Class, restorative, inform parents, record in
yellow book

Extended Reset, welfare/SLT support, restorative, CPOMS

Repair & Reflect, SLT/welfare, consequences, inform parents

Time Out with SLT, restorative, alternative/fixed-term exclusion,
CPOMS

Lunchtime Behaviour — Stepped Consequences

Stage

Normal

Behaviour

Positive

Low-level

Continued low-level

Persistent

Serious/repeated

Response

Praise, low-key reminders, rewards

Redirection, support regulation

Reset (max 3 mins), support, private reminder

Extended Reset (5 mins), restorative, repair actions

Repair & Reflect, SLT reflection, movement break, inform parents,
CPOMS

Repeated Stage D — possible adjusted playtime arrangements.

50



Appendix 9: Relationships and Behaviour Regulation Policy
— Summary Document Portsdown Primary School & Early Years

For full details, please refer to the complete Relationships and Behaviour Regulation Policy

Our C Vall Be Kind
Our Core Values — ks
At Portsdown, we expect everyone to: Q (n\
e Be Safe 2 ;
ome rain or
e Be Respectful shine
(] Be Kind | Be Respectful ' Be Inclusive
e Be Inclusive oo
A
e Be Your Best @ ’T}":—‘”v
& N
Our Approach Be Safe Be Your Best
We create a safe, happy environment where good behaviour enables everyone to feel °BE’
secure and ready to learn. We: %b}
Use consistent, calm language and approaches ks

Build strong relationships with children

Teach children to self-regulate using the Zones of Regulation
Use restorative approaches instead of punishments
Recognise that each child is unique with different needs

What Staff Do (Visible Consistencies)

v Stay calm, kind and fair

v Praise positive behaviour first ("catch them doing the right thing")
v Give children time to process instructions

v Model the behaviour we want to see

v Never walk past poor behaviour — always intervene

v Meet and greet children at the start of the day and after breaks
v Keep classrooms tidy and support transitions

Our Routines (Relentless Routines)

Meet & Greet at the beginning of the day and after breaks

Visual timetables in every classroom

Fantastic Walking, Fantastic Entry, Fantastic Lining Up (see full policy for details)
Consistent signals for getting attention (e.g. clapping)

Alphabetical lining up (adjusted for individual needs)

How We Reward Positive Behaviour
Verbal praise and smiles
Stickers, stamps, certificates
House points (Purbrook-Green, Southwick-Blue, Widley-Red, Nelson-Yellow)
Golden Time
Class rewards/Marble Jar
Weekly Celebration Assembly with:
o Book vending machine tokens
Writer and Reader of the Week awards
Pupil of the Week (values-based)
Attendance awards

o O O

51



Stepped Boundaries — Classroom Behaviour

Stage What happens

Normal Praise, rewards, reminders

1 - Redirection Private reminder, encourage self-regulation

2 — Reminder Clear explanation, adult support, restorative chat at break
3 —Continued Reset Time outside classroom, restorative conversation

4 — Stop & Think Reset in Partner Class, inform parents

5 — Stop, Think, Redirect Extended Reset, welfare/SLT support, inform parents

6 — Repair & Reflect SLT Reflection, consequences, restorative, inform parents

7 — Consequence & Repair Time Out with SLT, possible exclusion, inform parents

Support for Children

Zones of Regulation to help children identify and manage emotions

Individual Behaviour Plans (IBPs) for children who need personalised support
Report Cards for short-term intervention

Welfare Team support for regulation and reintegration

SEND adjustments — we recognise that some children need different approaches

Safeguarding
Changes in behaviour may indicate a child needs help or protection. Staff will:

Follow our Child Protection and Safeguarding Policy
Consider whether pastoral support or referral is needed
Recognise bullying as child-on-child abuse (see Anti-Bullying Policy)

Recording & Monitoring

Yellow behaviour logs for lower-impact incidents (monitored weekly)
CPOMS for higher-impact incidents (monitored weekly)

Violent Incident Forms for any violent incidents (dual recording required)
Termly data analysis by SENCO to identify patterns and ensure equality
Termly reports to governors on behaviour trends and actions taken

Recording

None

None

Yellow log

Yellow log

Yellow log

CPOMS

CPOMS

CPOMS
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Restrictive Interventions

Staff may use reasonable force as a last resort to prevent harm. Seclusion (preventing a child from leaving) can only

be used in immediate emergencies.
All uses must be:

e Recorded on CPOMS within 24 hours

e Reported to parents the same day

e Reported to Headteacher (especially if seclusion used)
See the Use of Restrictive Interventions Policy for full details.

Suspension and Exclusion
Used only as a last resort for serious or persistent misbehaviour.
See the Suspension and Permanent Exclusion Policy for full details.

Key Policies Linked to This Summary

Full Relationships and Behaviour Regulation Policy (this document summarises)
Anti-Bullying Policy (comprehensive guidance on bullying)

Use of Restrictive Interventions Policy (reasonable force and seclusion)

Child Protection and Safeguarding Policy

Suspension and Permanent Exclusion Policy

SEND & Inclusion Policy

Mobile Phone Policy

Questions?
For more detail on any aspect of our behaviour approach, please see the full Relationships and Behaviour
Regulation Policy or speak to your child's class teacher or a member of the Senior Leadership Team.
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